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Mill Lane Community School

Together we can succeed
Teaching and Learning Policy

INTRODUCTION

At Mill Lane Community School we believe that our school will have effective teaching so that our children are happy, self motivated, well behaved and work hard to achieve their best. We will encourage a wide variety of learning methods and creativity, by using a number of teaching styles and strategies. All teaching styles will be designed to challenge and engage all pupils. 

The purposes of this policy:

· To seek to ensure that pupils attain their full potential as learners.

· To clearly state the expectations of the school with regard to teaching and learning.

· To provide guidance to teachers and others relating to professional development needs to support teaching and learning.

· To provide a framework by which excellence can be evidenced.

· To provide the basis by which programmes can be developed to monitor the effectiveness of teaching and learning across the school.

A clear policy statement on teaching and learning will:

· Define the expectations the school has for its teaching staff.

· Define the criteria that will be used for evaluating the quality of teaching in the school.

· Establish consistently effective practice throughout the school.

This policy should be read alongside the Staff Handbook and other school policies.

Teachers:

Show good command of subjects

· Teachers understand what needs to be learned and how pupils will be taught.

· Teachers know the content of the New Curriculum / RE syllabus and school schemes of work, including PSHCE.

· Teachers understand the importance of a values based education.

· Teachers can explain new ideas to children and answer their questions accurately.

· Teachers extend pupils’ learning by providing relevant firsthand experience, drawing on different contexts / wider body of knowledge / links with other subjects.

· Teachers use appropriate resources to interest and challenge the children.

· Teachers are able to cater for all children including those with SEN and the more able.

Plan effectively, with clear learning objectives and suitable teaching strategies

· Teachers make it clear to children what they are going to learn, writing the learning objective on the board and by ensuring it’s written on the top of worksheets.
· Long term planning: teachers follow the curriculum plan outlined in the New Curriculum and the school long term plans.
· Medium term planning: teachers follow guidance contained in the Chris Quigley Essentials Curriculum. Medium Term plans to consist of an overview of key objectives / skills, as well as sequence of activities for all subjects, both core and foundation.
· Short term planning: teachers plan for lessons in a way that will help them to teach effectively. Plans should be clear enough for supply teachers to follow and as a point of reference for supporting adults within the class. Short term plans for all subjects to contain clear learning objectives / intentions / skills, notes on activities, groupings of children that take into account the differing needs of pupils, including those with SEN, as well as resources including the use of other adults. There should also be a section to contain an evaluation of the lesson and the success criteria that accompanies it. Short term plans will take into account what has taken place in a previous lesson. There will be a clear link between medium term and short term plans. 
· Targets in Pupil Profiles for pupils with SEN are clear and practical and inform short term plans.
· Teachers plan alongside colleagues in adjacent year groups to share skills, knowledge, expertise and time.
· Teachers should use a planning folder to file long term overviews, medium and short term plans; in addition to helping the class teacher, they will also be useful for supply teachers and for fellow professionals who are monitoring teaching and learning in school. All types of planning should be available at all times within school.
· Provide regular feedback to all pupils in a way appropriate to their learning, to aid understanding and future learning.
· Teachers ensure that all records are maintained, appropriately filed and that the assessment outcomes are used to inform future planning.
Interest, encourage and engage pupils

· Teachers are enthusiastic and imaginative and deliver lessons that are vivid, real and relevant.
· Teachers coax and manage reluctant learners.
Challenge pupils, expecting the most of them

· Teachers extend pupils intellectually, creatively and physically through a range of techniques e.g. questioning, problem solving and suitably demanding materials and learning resources.
· Teachers use their knowledge of the subject and their knowledge of what the pupil already knows to pitch work at a challenging level to get the best out of pupils.
· Promote pupil confidence through appropriate task and challenge with recognition of all achievement.
Use methods and resources that enable all pupils to learn effectively

Teachers use an effective range of teaching strategies including:

· Direction: e.g. to ensure pupils know what they should be doing, to draw attention to points, to develop key strategies;

· Demonstration and modelling;

· Explanation to clarify particular points;

· Questioning: to probe pupils’ understanding, to cause them to reflect on and refine their work, and to extend their ideas;

· Initiating and guiding exploration and problem solving that develops skills, creativity and understanding;

· Investigating ideas through practical work;

· Discussing and arguing: e.g. to put points of view, argue a case, justify a preference;

· Listening to and responding: e.g. to stimulate and extend pupils’ contributions, to discuss / evaluate their presentations.

· A lesson will have a clear beginning (explain the learning objective, refer to previous lessons, is the opportunity for whole class direction, demonstration, explanation etc.), middle (opportunity for individual, paired or group work) and end (to check pupils’ understanding, discuss the important points of the lesson and share what has been learnt).

· Teachers limit the number of different activities, keeping organisation simple but effective.

· Tasks are differentiated to match work to the ability of the pupils.

· Teachers take into account the different learning styles of pupils.

· Teachers make effective use of good quality resources.

· Teachers promote an ethos of safety and respect for others and their property at all times.

· Teachers are alert to opportunities for learning outside the planned curriculum which benefit both social and intellectual learning.

Make effective use of time and assist on high standards of behaviour (see school Behaviour Policy)

· Teachers set expectations for behaviour clearly, fairly and consistently.

· Teachers establish clear classroom rules to achieve high standards of discipline and hard work.

· Teachers promote positive learning attitudes and respect for the beliefs and opinions of others.

· Teachers have clearly understood classroom systems for e.g. entering / leaving the class, seating, and organising and maintaining resources.

· Teachers support and control pupils, intervening where appropriate. There is mutual respect between teacher and pupil.

· Teachers ensure that all provision is inclusive.

· Lessons are well planned and organised so that pupils are clear about what they are doing, why they are doing it and how long they have to do it.

· There is a productive and stimulating climate for learning.

· Teachers create an efficient, tidy classroom environment.

· Pupils’ tables arranged appropriately

· Books and basic equipment easily accessible in the classroom

· Pupils’ exercise books kept together

· Displays that celebrate, challenge, stimulate or inform

· Areas are created within classrooms to develop children’s learning through exploration

Make effective use of teaching assistants and other support

· Teachers know and use the skills and expertise of TAs.

· Planning is made available to TAs in order for them to be aware of the objective of the lesson and for them to know their role within the activities.

· Teachers brief TAs so that they are fully aware of the success criteria and have an opportunity to provide relevant feedback.

· Teachers use other adults in the class effectively, directing them to work with groups or monitor the progress of the whole class.

Where appropriate, use homework effectively to reinforce and extend what is learned in school

(See school Homework Policy)

· Homework should be a profitable activity for children, complimenting class work and extending learning.

· It should follow a regular timetable that parents know. 

· Teachers should acknowledge when homework is done (e.g. by marking it, displaying it in the class).

Promote equality of opportunity

· Teachers treat all pupils with respect, valuing and encouraging their contributions.

· Teachers planning and teaching meets the needs of pupils with SEN, the gifted and talented, pupils from minority ethnic groups and pupils for whom English is an additional language.

Assess pupils’ work thoroughly and constructively and use assessments to inform their planning and target-setting to meet the needs of individual pupils and groups

(See school Assessment Policy and Marking Policy)

· Teachers use time during lessons to listen to pupils and question them to assess their understanding. Teachers then respond accordingly giving encouragement or further clarification.

· Teachers use marking to check understanding and diagnose misunderstandings. Marking is an effective way of recording assessments and, for older pupils, of giving feedback and clarifying the teacher’s expectations.

· Teachers use information from teaching and marking to adjust pace, content and methods of teaching for subsequent lessons and to determine future groupings of pupils. Annotation of planning should highlight this.

Pupils: (the outcome of effective teaching)

Acquire new knowledge or skills in their work, develop ideas and increase their understanding

· They can explain what they have learnt, can apply their learning and understand how learning relates to previous work.

· They ask questions and show a desire to learn.

Show engagement, application and concentration and are productive and develop the skills and capacity to work independently and collaboratively

· They work intently and produce work of a good standard.

Understand how well they are doing and how they can improve

· They know the criteria that are used to assess their work, understand comments and targets and understand that they can learn by sorting out mistakes.
· Older children develop the skill of creating own success criteria to assess their work, as well as setting their own appropriate targets.
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Mill Lane Community School

Together we can succeed

                                       Curriculum Policy
INTRODUCTION
At Mill Lane Community School we believe that learning is an enjoyable, lifelong process through which everyone can achieve their potential and exceed their expectations. We challenge and support our pupils to do their very best by providing a range of learning experiences beyond the statutory requirement.

Relationship to other policies
The school policy on the curriculum embraces policies and procedures for admissions, assessment, charging, collective worship, drug education, equal opportunities, health and safety, homework, lettings, performance management, race equality, school visits, session times, special educational needs, staff discipline and teaching and learning.
Roles and responsibilities of headteacher, staff and governors 

The headteacher will ensure that:
•    all statutory elements of the curriculum, and those subjects which the school chooses to offer, have aims and objectives which reflect the aims of the school and indicate how the needs of individual pupils will be met. This will include how the subject will be taught and assessed.
•    the amount of time provided for teaching the curriculum is adequate and is reviewed by the Teaching and Learning Committee annually
•    the procedures for assessment meet all legal requirements, and pupils and their parents/carers receive information to show how much progress the pupils are making, how they compare with national expectations, and what is required to help them improve
•    the governing body is fully involved in the decision-making processes to relate to the breadth and balance of the curriculum
The staff will ensure that:
•    the school curriculum is implemented in accordance with this policy
The governing body will ensure that:
•    it considers the advice of the headteacher when approving this curriculum policy 
•    National Curriculum tests and teacher assessment results are published in the prospectus and in the profile report to parents, and progress towards meeting agreed targets is described
•    it participates actively in decision making about breadth and balance of the curriculum
Arrangements for monitoring and evaluation
The governing body will receive an annual report from the headteacher /assessment coordinator on:
•    the standards reached in core subjects against national averages and similar schools
· the standards achieved at the end of each key stage by gender and ethnicity, compared with national and local benchmarks
· the standards achieved by pupils with special educational needs
· the number of pupils for whom the curriculum was disapplied, the arrangements which were made, how pupils and parents were informed, how progress was monitored, the progress made by those pupils
· the evidence of the impact of strategies on standards
· the views of staff about the action required to improve standards
· the nature of any parental complaints
Cross- curricular links

Each curriculum area is planned in line with the school’s long term overview to provide appropriate links with other subjects. There is an emphasis within the school on creative, cross curricular topics that are planned over a two year cycle. Subjects make a significant contribution to the development of literacy, numeracy and where appropriate, ICT. 

Equal Opportunities
In consideration of pupils’ varied life experiences and needs, we ensure that the curriculum is available to all pupils, with equal and appropriate access, regardless of gender, race, faith or ability.

The Role of the Teaching and Learning Committee 

The committee liaises with and supports the co-ordinator and other staff, and reports back to the Governing Body.  They are a source of support and a critical friend to the school.

The Governors on the committee are invited to

· attend INSET courses.

· meet with the Headteacher and Co-ordinator to discuss  issues. 

· work with the school to inform parents about and involve them in their children’s learning

· come into class on a help basis
The Role of the Coordinator

The Co-ordinator is responsible for supporting and co-ordinating the school policy and provision.  He/she should: 

· identify training needs, co-ordinate in-service training, identify external resources and promote and support the subject among the staff, pupils, parents and governors.

· support and guide the classroom practice of teachers and support staff, identifying appropriate training needs.

· ensure coverage, continuity and progression in planning.

· monitor and evaluate the effectiveness of delivery.

· prioritise and organise whole school or individual development needs.

· audit, maintain and update resources as appropriate and manage the budget.

Values

Success in one curriculum subject encourages success in other areas of the curriculum and establishes a personal sense of achievement.

Children are encouraged to reflect on their own value and attitudes.

Whenever possible, material is chosen so that a range of multicultural opinion is represented and accurately portrayed.

Cooperative work is encouraged to enhance social skills

Assessment

Opportunities to assess pupils’ progress are identified in short term planning and a range of evidence is used.  Records are kept of the pupils’ achievements, through both teachers’ notes and the school’s ongoing recording system.  Pupils are given opportunities to assess their own work and that of others.

Evidence can be obtained by:

· direct observation of children at work

· questioning pupils

· examining products made by the children

· looking at drawings, diagrams, plans, written comments

· displays and photographs

This evidence enables teachers to, identify what has been learned, monitor progress against level descriptors or key skills and establish individual or group needs as a basis for future teaching and learning.

Ongoing records of pupil progress are kept on class spreadsheets. The sheets record progress of the key objectives or skills from the Medium Term Plan. 
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                           Mill Lane Community School

                         Together we can succeed

                     Complaints against the Curriculum 
PURPOSE
The aims of the school emphasise that the curriculum should meet the needs of each pupil. Where parents consider that this is not the case they have the right to make a complaint to the Chair of Governors. The governing body will consult with the headteacher on how to resolve the complaint.
RELATIONSHIP TO OTHER POLICIES
This policy should be read in conjunction with the policies on the school curriculum, collective worship and assessment, recording and reporting, and the general complaints policy and procedures.
Roles and responsibilities of headteacher, staff and governors 

The headteacher will:
•    take all complaints seriously and deal with them sensitively
•    request that the complaint is put in writing so that it can be investigated
•    respond to the complaint personally or delegate it to an experienced member of the management team
•    involve other members of staff as appropriate
•    where necessary, explain the legal position with regard to the National Curriculum, and the scope    available to the school to make changes
•    advise the complainant of their right to pursue the matter with the governing body 

· ensure the governing body is advised of any complaints and provided with guidance to assist the  decision-making process
The governing body will ensure that a Complaints Committee consisting of three governors is established with delegated responsibility to hear complaints, advise the head on the action/decision required, and write to the complainant within two weeks, explaining the action taken. If the complaint is not upheld, it will inform the complainant of their right to appeal to the LEA.
Arrangements for monitoring and evaluation
The governing body will receive a termly report (three times a year) from the Complaints Committee       indicating the number and nature of complaints, the recommended action or decision taken and the outcomes of those decisions.
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Mill Lane Community School

Together we can succeed

Assessment, Recording and Reporting Policy
Introduction

Assessment, Recording and Reporting is based on the following principles:

· Continual recognition of the whole range of pupils’ achievements and experiences

· A positive approach to pupils’ progress which is reflected in their records

· Staff helping pupils to develop the skills needed to become reflective learners

· Shared understanding by pupils and staff of clear and explicit learning objectives

· Pupils contributing to the assessment of their progress

· Encouragement of parental involvement in reviewing their child’s progress

Assessment, recording and reporting plays an integral part in classroom activities. Those taking part include the class teacher, special needs co-ordinator and teaching assistants with guidance from teaching staff. All those involved work closely together. The outcomes from assessment, recording and review of progress are used to monitor and evaluate curriculum planning. They are crucial in setting new learning targets for pupils.

Aims: 

· To contribute to the educational process which helps all pupils to become better, more independent learners and more confident people

· Assessment pays due regard to achievement shown by the process of learning as well as to the final attainment.

Objectives:

For learners;

· To understand what is being learnt

· To give guidance about progress that has been made and the next steps to learning
· To celebrate achievements
For staff;

· To provide a range of information which will help them plan work best suited to the pupil’s stage of development
· To provide success criteria so that pupils can be involved in the assessment process
· To provide information to inform school self evaluation
For parents;

· To provide communication about their child’s achievements and progress
For other interested parties;

· To provide useful information for their various purposes

Assessment, Recording and Reporting:

· Is based on an agreed framework of consistent principles used throughout the School

· Informs teachers’ forward planning and forms the basis for determining future teaching and learning development

· Places achievement in the context of children’s learning

· Is integrated into curriculum plans

· Involves the learners, so that pupils are aware of the criteria by which they are assessed and that they are provided with feedback so that they can learn more effectively

· Helps pupils to develop the skills they need to become reflective learners

· Involves pupils in reviewing and setting targets

· Is flexible to allow for unanticipated achievement to be recognised

·  Recognises the whole range of pupils’ achievements and experiences

·  Indicates strengths and identify areas for development

· Provides intelligible and meaningful information for parents

· Uses a wide variety of assessment strategies

What do we assess?

Individual progress is assessed to inform teachers, pupils and parents. Assessments indicate strengths and also identify areas for development.

Assessments made of groups of children allow comparison with other groups at local and national level. The information gained from this informs curriculum planning.

How do we plan for assessment?

Assessment is derived from clear curriculum intentions outlined in curriculum policies and medium and short term plans. It is a continuous process, integral to learning and teaching. Assessment opportunities are built into planned learning activities and their outcomes affect curriculum planning and pupil progress. Assessment opportunities allow for unexpected, as well as intended outcomes. 

Assessment strategies:

A variety of appropriate assessment strategies are used to maximise opportunities for pupils to demonstrate their thought process, concepts, knowledge, understanding and skills.

Observation: Particularly practical activities

Listening: Discussion groups, particularly when the children are engaged in practical activities, talk partners

Marking: Written work, including taking in work and circulating to mark and discuss work

Looking at work produced: Using annotation sheets

Questioning: Particularly about how outcomes had been reached

Pupils are provided with opportunities and encouraged to assess themselves, evaluate their own work and review their own learning. The process of self-evaluation enables children to play an active part in the setting and understanding of their own targets.

Children’s progress and targets in English, Maths and Science are reviewed in Terms 2, 4 and 6.

Individual targets for core subjects are set at the end of each year alongside end of year assessments and are reviewed at the end of term 4 by the new teacher.

Assess and review activities are planned at regular intervals throughout the year; there are three formal assessments weeks throughout the year.

Draft and redraft methods are used with the children when applicable. This enables teachers to discuss work with the children and enables the children to assess and review their own work.

Assessment monitoring and evaluation is an integral part of planning and delivering the curriculum. With assessment as an integral part of the teaching process, pupils experience a learning and teaching environment in which they are able to achieve their potential which is under constant review.

Who does the assessment?

Pupils, staff and parents are enabled and encouraged to reflect upon and review learning achievements. Self-assessment and personal target setting by the pupils themselves plays an important part of the assessment process and helps to increase motivation. Pupils are given, and understand the criteria on which their assessments are to be made. Time needs to be given to this, as well as for reflection on the work completed.

Evidence for assessment: 

The evidence on which assessment is made may include teachers’ records of;

· work completed

· observations of pupils

· conversation with pupils or between pupils

· marked written work

· drawings, models, paintings, graphs, charts etc.

· pupils self assessments

· photographs

This evidence will result from a child’s day to day work and will be kept by the teacher for as long as it is useful.

Formal assessments:

1. SATs at the end of Key Stages 1 and 2 – Years 2 and 6: Responsibility for these is the Year 2 and Year 6 teachers. SATs training is provided through the LEA.

2. The Early Years Foundation Stage Profile is completed during the Summer Term in Foundation 1.

3. Entry Profiles are completed for children starting in Foundation 2 and new children joining Foundation 1.

4. Year 1 children take the Phonics Test in the Summer Term.

5. All children are assessed using a range of assessments e.g. Youngs Spelling Test, Rising Stars Assessments

Collecting evidence:

We ensure consistency of standards by regular moderation

1. At the end of the academic year assessments are placed in a child’s folder whilst writing assessments are kept in their Big Write books.
2. Work is moderated throughout the year
3. Standardisation of levels of achievement is done through school discussion. Evidence includes annotated work, teachers records and teachers knowledge of the children. This is done at different times of the year.

Record keeping:

Records of the outcomes of assessment provide evidence of what pupils can do. Our records help us to:

· Track the progress of individual pupils or groups of pupils

· Identify patterns over time

· Confirm end of year and statutory end of key stage teacher assessment

· Set individual and group targets for improvement

· Track progress at regular intervals throughout the year

· Plan support for individual pupils or groups of pupils

· Discuss pupils’ progress with their parents and other staff

Ongoing classroom record keeping takes a variety of forms arising out of the continuous assessment process e.g. jotting on planning sheet, class notebook, Reading Record etc.

· Records are manageable, accessible, useful and easy to interpret.

· Records identify and describe the progress and achievement of the pupils within the whole curriculum.

· Records are based on evidence.

· At the end of the Summer Term records are passed to the next class teacher.

Teachers make their own informal assessments in the course of day to day teaching. Significant steps in learning are recorded for each child on the class record sheets. These records are summarised at the end of each year for reporting to parents and for transfer with new set targets to the next teacher.

At the end of a key stage assessments are finalised according to the statutory procedures and the results are formally recorded.

Pupil tracking sheets:

Pupil’s progress in the core subjects is tracked against key objectives in an Excel spreadsheet.

These sheets are used to support teachers and the school in using all available attainment data on individual pupils. They are based on Teacher Assessment and test data and include both statutory and non-statutory assessment results beginning with the Early Years Foundation Stage Profile. They are used to set realistic targets for individual pupils based on present attainment, past rates of progress and reasonable challenge. Targets are set for the following academic year as well as for the end of the key stage. Targets are also reviewed during the year for numeracy, literacy and science and these assessments are recorded on Tracking Progress Sheets. At the end of the year they will show whether or not a child is working at the expected level, or in fact has exceeded those objectives. 
Records on transfer:

When pupils transfer to another school, other than normal transfer to secondary school at the end of Year 6, all their records are sent to the receiving school. Records include the Foundation Stage Profile, evidence and results from statutory and non-statutory tasks and tests, pupil profiles, records of special educational needs where applicable.

On transfer to secondary school records will be in line with LEA guidelines and partnership agreements.

Storage of records:

Child’s Personal Record Folder: 

· Oxfordshire entry and exit profile (if available from pre school setting)

· Early Years Foundation Stage Profile

· Statutory and non statutory task and test papers

· Pupil Record containing;

· Individual pupil tracking and target setting

· Personal and Social record

· Pupil’s Annual Reports

· Pupil’s Individual Reports

· Parents Reply Slip form

· Internet Permission Form

· Home – School Agreement

Black Assessment Folder:

· Analysis of assessment data

· Tracking sheets for class / pupil progress and rate of progress

· Targets set for Maths, English and Science throughout the year

· Assessment of levels against key objectives in all subjects
Reporting:
Parent / Teachers Consultations

A workshop open evening is held during Term1 for parents to meet the teachers and visit the school on an informal basis. Formal parent consultations are held during the Autumn and Spring Term. 

Parents may make appointments to see the class teachers following the annual reports in the Summer Term if appropriate. 

Parents and teachers are able to make appointments, as and when appropriate, for consultations.

Formal Written Reports

These are sent to parents at the end of the Summer Term. There is an opportunity for parents to comment on the report using the sheet entitled “Parental Comments”. They are a summative document of the child’s progress throughout the year. A copy of the annual report is placed in the pupil profile.

Pupils write their own report which is sent home at the same time as the school report; a copy of which is filed in the pupil profile.

Guidelines for written reports:

1. Pupils’ reports include narrative comment.

2. Reports refer to evidence at the end of key stages.

3. Reports avoid the use of jargon to ensure they are understandable to all.

4. Reports place achievement in the context of what the child has been doing.

5. Reports place attainment in the context of achievement.

6. Reports relate to specific criteria.

7. Comments in reports match the records of individual pupils.

8. Reports are used to help teachers, pupils and parents to plan the next steps in learning.

9. Records of achievement should help to ensure coherence and progression into the next stage of education.

The records are passed from class to class, together with an end of year summary sheet.

A midyear report is sent out at the start of Term 4 to inform parents of the progress children are making in the core subjects and to make parents aware targets for the rest of the year.

All assessment recording and reporting procedures are in keeping with the requirements laid down in the Education Legislation.

Reports on Transfer

From the Foundation 2 Class:

A written report for parents is completed before the child leaves the class. A copy of this, together with supporting records and evidence of achievement is forwarded to the next teacher.

From class to class:

Copies of each child’s annual report are kept in his/her Personal Record Folder and are passed on to the next teacher.

To another school during the academic year:

When a child leaves the school, records are forwarded to the child’s new school along with a transfer form as required by the DfEE.

From Year 6:

These will be in line with LEA guidelines “Pupil Transfer in Oxfordshire,” and as agreed by the Partnership.                
[image: image9.emf] 




 

[image: image10.emf] 




 


Mill Lane Community School
Together we can succeed
Assessment For Learning Policy

We believe that effective assessment provides information to improve both teaching and learning in our schools. Assessment for Learning (AfL) is part of our wider school assessment process, supporting our aim to help children reach their potential.

Aims and objectives
The aims and objectives of assessment for learning in our school are:

•    to raise standards of achievement across the curriculum;

•    to include pupils more actively in their own learning;

•    to help pupils know the next step in their learning;

•    to increase pupil motivation;

•    to allow teachers to plan work that accurately reflects the needs of each child;

•    to provide regular information for parents that enables them to support their child's learning:

•    to provide the head teacher and governors with information that allows them to make judgements about the effectiveness of the school.

Planning for AfL
AfL complements the current assessment policies in our schools.

Teachers regularly plan AfL into their lessons; AfL is part of our everyday classroom practice.

AfL is directly linked to the learning objectives of the lesson.

AfL is constructive and sensitive to all.

AfL supports pupils becoming independent learners.

Target setting
Targets may be set with individual pupils in specific subject areas. These targets are specific and achievable. AfL strategies can then be used to monitor progress towards these targets.

Recording and feedback to pupils
We recognise various AfL methods of assessing a child's learning. 

· Some are written; others are oral.

· Oral assessments to individuals or groups.

· 'Closing the Gap' written comments.

· Self assessments where the child measures their learning against the objective. 

· Peer assessment where a peer measures the child's learning again the objective.

Children who do not achieve a specific learning objective are recorded in teacher planning for additional support or experience in the specific area. This allows us to monitor the progress of each child.

We believe that feedback to pupils is very important, as it tells them how well they have done and what they need to do next in order to improve their work.

We give children verbal feedback on their work whenever possible. We usually do this when the children are working during the lesson although we sometimes give feedback on a particular lesson at the beginning of the next one. When lesson time does not allow for verbal feedback, we write comments on the children's work during marking.

When we give written feedback to a child, we relate this to the learning objective for the lesson. By so doing we make clear whether the objective has been met and we produce evidence to support the judgement. If we consider that the objective has not been met, we make clear why this was the case. In both cases we identify what the child needs to do next in order to improve future work.

Monitoring and review


Our assessment co-ordinator is responsible for monitoring the implementation of this policy. The Teaching and Learning Committee will review this policy on an annual basis
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Mill Lane Community School
Together we can succeed
                              Art and Design  Policy

Introduction

“Art is not just a subject to learn, but an activity that you can practise with your hands, your eyes, your whole personality.”

Quentin Blake, Children’s Laureate    

At Mill Lane Community School and Windmill Foundation Unit, we believe that teaching and learning in art and design should engage, inspire and challenge pupils and equip them with the knowledge and skills to experiment, invent and create their own works. As children progress in our school, they should be able to think critically and develop an understanding of art and design. They should also know how art and design both reflect and shape our history, and contribute to the culture, creativity and wealth of our nation.

Aims and Objectives

At Mill Lane C.P. School we aim to ensure all children 

· produce creative work, exploring their ideas and recording their experiences 

· become proficient in drawing, painting, sculpture and other art, craft and design techniques
· evaluate and analyse creative works using the language of art, craft and design
· know about great artists, craft makers and designers, and understand the historical and cultural development of their art forms
Learning and Teaching

The Foundation Stage

The different aspects of the arts are encompassed within the Expressive Arts and Design area of learning in the Early Years Foundation Stage Curriculum. Elements can also be found in other areas of learning (Physical development, Literacy and Mathematics). This curriculum lends itself to an integrated approach to learning. Nursery and Reception teachers plan quality learning opportunities for art using the Early Years Curriculum. There is an emphasis on independence and self-initiated learning, which enables foundation stage children to freely explore resources and pursue their own creative interests and talents in addition to the planned learning experiences. The EYFS curriculum provides a bridge to the National Curriculum for Years 1-6 and so ensures continuity and progression throughout the school.

(Appendix 1- Foundation Stage Areas of Development that support/link to the

teaching of Art).

Key Stages 1 and 2

The framework for our planning is a ‘Creative Curriculum’. Staff use a variety of teaching and learning styles in art lessons relating to the theme and children’s abilities and experience. Activities are planned for the new National Curriculum 2014 using the Chris Quigley Essentials Curriculum as guidance and relate to a variety of cross-curricular links.  (See Appendix 2 - Milestones for KS1 and 2).

KS1

Our planning ensures children are taught:

· to use a range of materials creatively to design and make products

· to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination

· to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space

· about the work of a range of artists, craft makers and designers, describing the differences and similarities between different practices and disciplines, and making links to their own work.

KS2 

Pupils are taught to develop their techniques, including their control and their use of materials, with creativity, experimentation and an increasing awareness of different kinds of art, craft and design.

Pupils are taught

· to create sketch books to record their observations and use them to review and revisit ideas

· to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example, pencil, charcoal, paint, clay]

· about great artists, architects and designers in history

Teachers are responsible for the relevant provision in their own classes and individually develop MTP plans which give details of learning objectives, linked to the milestones. 

Cross-curricular links

Planning cross-curricular links in the following areas enhance the delivery of art and design.

• ICT

• Literacy and numeracy

• Citizenship and PSHE

• Spiritual, moral, social and cultural development. 

A themed week with an Expressive Arts focus offers further opportunities to enhance provision across all year groups.

Use of I.C.T

ICT enhances our teaching and learning of Art and Design. Children use software to explore shape, colour and pattern in their work and collect visual information to help them develop their ideas. They can record their observations and manipulate them through editing or painting software to create their own designs. The children also use the Internet to find out more about the lives and works of famous artists and designers.

Literacy

Art and design contributes to the teaching of English in our school by encouraging children to ask and answer questions about the starting points for their work. They have the opportunity to compare ideas, methods and approaches in their own work and that of other children, and to say what they think and feel about them.

Mathematics

Art and design contributes to the teaching and learning of mathematics in our school by giving opportunities to develop the children’s understanding of shape and space through work in two and three dimensions.

Personal, social and health education (PSHE) and citizenship

Art and design contributes to the teaching and learning of some elements of personal, social and health education and citizenship. The children discuss how they feel about their own work and the methods and approaches used by others. They have the opportunity to meet and talk with artists and other talented adults whilst undertaking their work.

Spiritual, moral, social and cultural development

The teaching of art and design offers opportunities to support the social development of our children through the way we expect them to work with each other in lessons. Groupings allow children to work together and give them the chance to discuss their ideas and feelings about their own work and the work of others. Their work in general helps them to develop a respect for the abilities of other children and encourages them to collaborate and co-operate across a range of activities and experiences. The children learn to respect and work with each other and with adults, thus developing a better understanding of themselves. They also develop an understanding of different times, cultures and religions through their work on famous artists, designers and craftspeople.

Special Educational Needs

Differentiation

The teaching of art and design needs to take into account the varied abilities, attitudes and individual needs of the children. Art lessons can be differentiated by outcome. However, if a skill or activity is deemed inappropriate for a child or group of children, alternatives will be planned which best suit their needs.

Inclusion

Lessons and activities are planned to include all children by using a range of approaches. This includes: questioning, use of equipment, and mixed ability grouping to enable children to offer peer support. Lessons are planned to facilitate the identification of children at either end of the ability range within each class. A number of children have been identified as having a real talent for art (see Gifted & Talented Policy). 

Assessment and recording

In the EYFS, EAD development is recorded in a child’s Learning Journey. A written report is given to parents at the end of Nursery and Reception based on the EY outcomes and EY goals. In KS1 and 2, children’s knowledge, application and understanding of matters, skills and processes are assessed and recorded using key objectives and milestones. At the end of each year a written report is given to parents about their child’s achievements in art.

In addition, parent/teacher consultations three times a year and open evenings provide further opportunities to review development and progress.  

All records are passed to a child’s next teacher.

Resources

Resources which are not used or required regularly are stored centrally and accessed by teachers at the start of a topic.

Children also use secondary resources. The internet is an invaluable resource for artist's work and we have a good collection of school library books relating to a range of artists.

Children’s artwork is displayed in classrooms and other display areas around the school and local community e.g. St. Andrew’s Church Christmas Tree festival.

The Art Coordinator will carry out an audit of art materials at regular intervals.

Health and safety

Health and safety is important, particularly when working with tools, equipment and resources.

Children need to be taught how to:
• use tools and equipment correctly

• recognise hazards and risk control

Risk assessments are carried out by the class teacher for activities where a risk assessment is deemed appropriate and requires the signature of the Headteacher.  

Monitoring and Evaluation

The Art Coordinator and Expressive Arts team are responsible for monitoring and evaluating curriculum progress. This is done through work scrutiny, lesson observations, pupil interviews, staff discussions and audit of resources.

Review 

The art policy will be reflected in our practice. The policy will be reviewed annually.
Appendix 1

Foundation Stage Areas of Development that support/link to the teaching of Art

	
	Expressive Arts and Design
	Physical
	Literacy
	Maths

	
	Exploring Media

and Materials
	Being

Imaginative
	Moving and

Handling
	Writing
	Shape, space and

measure

	22-36

months
	Experiments with

blocks, colours

and marks
	Beginning to use

representation

to communicate

e.g. drawing a

line and saying

‘That’s me’                                            


	-Shows control in holding and using jugs to pour, hammers, books and mark making tools

-Beginning to use three fingers (tripod grip) to

hold writing tools

-Initiates drawing simple

shapes such as circles and lines

-May be beginning to

Show preference for

dominant hand
	Distinguishes

between the

different marks

they make
	Notices simple shapes

and patterns in

pictures

	30-50

months
	Explores colour

and how colours

can be changed

Understands

that they can use

lines to enclose a

space and then

begin to use these shapes to represent objects

-Beginning to

describe the

texture of things

Realises tools can

be used for a purpose.
	-Developing

preferences for forms of expression

-Captures

experiences and

responses with a range of media such as music,

dance and paint and other materials or words
	-Draws lines and

circles using

gross motor

movements

-Uses onehanded

Tools and equipment

e.g. makes snips

in paper with

child scissors

-Holds pencil

between thumb

and two fingers,

no longer using

whole-hand

grasp
	Sometimes gives

meaning to marks as they draw and paint
	-Shows interest in

shape and space by playing with shapes and making

arrangements with objects

-Beginning to talk about the shapes of everyday objects eg. Round, and tall

	40-60mths
	-Explores what

happens when

they mix colours

-Experiments to

create different

textures

-Understands

that different

media can be

combined to

create new effects

-Uses simple tools

and techniques

competently and

appropriately
	-Create simple

representations

of events, people and objects

-Chooses particular colours to use for a purpose
	-Children show good control and coordination

in large and small

movements.

-They handle

equipment and tools effectively, including pencils for writing.
	
	Children recognise,

create and describe patterns.

	Early learning goal
	-Children sing songs, make music and dance, and experiment with ways of changing 

them. They safely use and explore a variety of materials, tools and techniques, 

experimenting with colour, design, texture, form and function.
	-Children use what they have learnt about media and materials in original ways, thinking  about uses and purposes. They represent their own ideas, thoughts and feelings through  design and technology, art, music, dance, role play and stories.
	
	
	


Appendix 2 

Milestones for KS1 and 2

	
	
	Milestone 1
	Milestone 2
	Milestone 3

	To develop ideas
	
	• Respond to ideas and starting points.
• Explore ideas and collect visual information.
• Explore different methods and materials as ideas develop.
	• Develop ideas from starting points
throughout the curriculum.
• Collect information, sketches and resources.
• Adapt and refine ideas as they progress.
• Explore ideas in a variety of ways.
• Comment on artworks using visual language.
	• Develop and imaginatively extend ideas from starting points throughout the curriculum.
• Collect information, sketches and resources and present ideas imaginatively in a sketch book.
• Use the qualities of materials to enhance ideas.
• Spot the potential in unexpected results as work progresses.
• Comment on artworks with a fluent grasp of visual language.

	To master techniques
	Painting
	• Use thick and thin brushes.
• Mix primary colours to make secondary.
• Add white to colours to make tints and black to colours to make tones.
• Create colour wheels.
	• Use a number of brush techniques using thick
and thin brushes to produce shapes, textures,
patterns and lines.
• Mix colours effectively.
• Use watercolour paint to produce washes for
backgrounds then add detail.
• Experiment with creating mood with colour.
	• Sketch (lightly) before painting to combine

line and colour.

• Create a colour palette based upon colours

observed in the natural or built world.

• Use the qualities of watercolour and acrylic

paints to create visually interesting pieces.

• Combine colours, tones and tints to enhance the mood of a piece.

• Use brush techniques and the qualities of paint to create texture.

• Develop a personal style of painting, drawing upon ideas from other artists.

	
	Collage
	• Use a combination of materials that are cut, torn and glued.

• Sort and arrange materials.

• Mix materials to create texture.
	• Select and arrange materials for a striking

effect.

• Ensure work is precise.

• Use coiling, overlapping, tessellation, mosaic and montage.
	• Mix textures (rough and smooth, plain and patterned).

• Combine visual and tactile qualities.

• Use ceramic mosaic materials and techniques.

	
	Sculpture
	• Use a combination of shapes.

• Include lines and texture.

• Use rolled up paper, straws, paper, card and clay as materials.

• Use techniques such as rolling, cutting, moulding and carving.
	• Create and combine shapes to create

recognisable forms (e.g. shapes made from nets or solid materials).

• Include texture that conveys feelings, expression or movement.

• Use clay and other mouldable materials.

• Add materials to provide interesting detail.
	• Show life-like qualities and real-life proportions or, if more abstract, provoke

different interpretations.

• Use tools to carve and add shapes, texture and pattern.

• Combine visual and tactile qualities.

• Use frameworks (such as wire or moulds) to

provide stability and form.

	
	Drawing
	• Draw lines of different sizes and thickness.

• Colour (own work) neatly following the lines.

• Show pattern and texture by adding dots and lines.

• Show different tones by using coloured pencils.
	• Use different hardnesses of pencils to show line, tone and texture.

• Annotate sketches to explain and elaborate ideas.

• Sketch lightly (no need to use a rubber to correct mistakes).

• Use shading to show light and shadow.

• Use hatching and cross hatching to show tone and texture.
	• Use a variety of techniques to add interesting effects (e.g. reflections, shadows, direction of sunlight).

• Use a choice of techniques to depict movement, perspective, shadows and reflection.

• Choose a style of drawing suitable for the work (e.g. realistic or impressionistic).

• Use lines to represent movement.

	
	Print
	• Use repeating or overlapping shapes.

• Mimic print from the environment (e.g. wallpapers).

• Use objects to create prints (e.g. fruit, vegetables or sponges).

• Press, roll, rub and stamp to make prints.
	• Use layers of two or more colours.

• Replicate patterns observed in natural or built environments. 

• Make printing blocks (e.g. from coiled string glued to a block).

• Make precise repeating patterns.
	• Build up layers of colours.

• Create an accurate pattern, showing fine detail.

• Use a range of visual elements to reflect the purpose of the work.

	
	Textiles
	• Use weaving to create a pattern.

• Join materials using glue and/or a stitch.

• Use plaiting.

• Use dip dye techniques.
	• Shape and stitch materials.

• Use basic cross stitch and back stitch.

• Colour fabric.

• Create weavings.

• Quilt, pad and gather fabric.
	• Show precision in techniques.

• Choose from a range of stitching techniques.

• Combine previously learned techniques to create pieces.

	
	Digital Media
	• Use a wide range of tools to create different textures, lines, tones, colours and shapes.
	• Create images, video and sound recordings and explain why they were created.
	• Enhance digital media by editing (including sound, video, animation, still images and installations).

	To take inspiration from the greats (classic and modern)
	
	• Describe the work of notable artists, artisans and designers.

• Use some of the ideas of artists studied to create pieces.
	• Replicate some of the techniques used by

notable artists, artisans and designers.

• Create original pieces that are influenced by

studies of others.
	• Give details (including own sketches) about the style of some notable artists, artisans and designers.

• Show how the work of those studied was influential in both society and to other artists.

• Create original pieces that show a range of influences and styles.
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                        Design and Technology Policy

INTRODUCTION

Design and technology encourages children to become creative problem-solvers, both as individuals and as part of a team. Using creativity and imagination, pupils design and make products that solve real and relevant problems within a variety of contexts, considering their own and others’ needs, wants and values. Through the study of design and technology they combine practical skills with an understanding of aesthetic, social and environmental issues and can develop a greater awareness and understanding of how everyday products are designed and made.

AIMS

In Design and Technology we encourage pupils to:

· Identify and cater for needs by designing and producing products;

· Acquire a developing knowledge and understanding of the design process;

· Develop a wide range of skills and techniques for designing and making products;

· Apply discussion, planning and evaluation to their work with increasing competence;

· Show a developing appreciation and application of quality in their finished products;

· Use technical terms and use them with increasing appropriateness;

· Draw on and transfer skills, knowledge and understanding from other subjects;

· Work in co-operation, sharing ideas, space and resources;

· Apply knowledge of computing, mechanical and electrical systems to design and make tasks;

· Understand and apply the principles of nutrition and learn how to cook.

TEACHING AND LEARNING

Planning

The curriculum is delivered by class teachers. All lessons are differentiated in order to give appropriate levels of work and children are taught in ability groups from the end of Year 1. Planning is based upon the new National Curriculum (2014) using Chris Quigley’s Essentials Curriculum as guidance. Programmes of Study should inform medium term plans and subsequently weekly planning. Class teachers are responsible for the relevant provision of their own classes and individually develop weekly plans which give details of learning objectives, linked to the key milestones, and appropriate differentiated activities.  Design and Technology is covered in ‘Understanding the World’ and ‘Emotional Development’ in the Early Years Foundation Stage Profile for 3 – 5 year olds and this ensures continuity and progression throughout the school.
Organisation and Teaching Strategies

Design and Technology is taught within class groups. It can be taught in combination with other curricular subjects or as part of an overall theme, topic or project. This may take place on a weekly basis throughout the term, or blocked as a half term unit of work.

Learning

In developing design and technology capabilities, our pupils discover people’s needs and wants. They design or produce products which suggest how these might be met. In doing this they draw on a developing repertoire of skills, knowledge and understanding. 
Children will be given the opportunity to work within three main areas of development during each topic:
1.Investigative, disassembly and evaluative activities (IDEAs)

These activities provide opportunities for the children to explore existing products and to gain skills, knowledge and understanding which can be applied in a design and make assignment.

2. Focused practical tasks (FPTs)

Focused practical tasks provide opportunities to learn and practice particular skills and knowledge.


3. Design and make assignments (DMAs)

A design and make assignment provides an opportunity for the children to combine their skills, knowledge and understanding to develop products that meet a real need. 
In all areas children will also be encouraged to apply technical knowledge including understanding and using mechanical systems and apply their understanding of computing to program, monitor and control their products.
Assessment
Assessments inform planning at each level in a continuous cycle of planning, teaching and assessment and all children’s progress is monitored termly. In Key Stage 1 and 2, assessment is achieved through discussion with pupils, observation, marking and practical activities. 

Health and Safety

All pupils are taught basic knowledge of health and safety when working with materials and as consumers.  This is applied to their design and technology work. They consider the risks in the activities they undertake and follow instructions to control such risks. They learn about the properties of basic tools, materials and components to inform their own assessment of the risk these may pose in the classroom.

References to safety issues are made to the ‘Be Safe’ (Association for Science Education) booklet, which can be found in the resource area in the former Class 3.
RESOURCES

Tools and teachers resource books are kept in the central resource area (the former class 3). Consumable items are purchased from class allocations and it is the responsibility of the class teacher to inform the co-ordinator if and when replacements are needed.

Parental Contributions

Design and Technology is a product - based curriculum area. The consumable materials used to make these products are an expensive part of the school budget. In some cases it is necessary to ask for voluntary contributions to help cover the costs of the products.
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Geography Policy
Introduction
Geography teaches an understanding of places and environments. Through their work in geography, children learn about their local area and compare their life in this area with that in other regions in the United Kingdom and in the rest of the world. They learn how to draw and interpret maps and they develop the skills of research, investigation, analysis and problem-solving. Through their growing knowledge and understanding of human geography, children gain an appreciation of life in other cultures. Geography teaching also motivates children to find out about the physical world and enables them to recognise the importance of sustainable development for the future of mankind.
Aims
· to enable children to gain knowledge and understanding of places in the world;

· to increase children’s knowledge of other cultures and, in so doing, teach a respect and understanding of what it means to be a positive citizen in a multi-cultural country;

· to allow children to learn graphic skills, including how to use, draw and interpret maps;

· to enable children to know and understand environmental problems at a local, regional and global level;

· to encourage in children a commitment to sustainable development and an appreciation of what ‘global citizenship’ means;

· to develop a variety of other skills, including those of enquiry, problem solving, ICT, investigation and how to present their conclusions in the most appropriate way.

Objectives
To enable pupils to:

· develop geographical knowledge, skills and understanding;

· take an interest in their surroundings and in the variety of physical and human conditions on the Earth’s surface;

· develop a sense of place, within both local and wider perspectives, thus enhancing their sense of responsibility towards the Earth and its people.

Characteristics of Geographical Learning
· An excellent knowledge of where places are and what they are like.

· An excellent understanding of the ways in which places are interdependent and interconnected and how much human and physical environments are interrelated.

· An extensive base of geographical knowledge and vocabulary.

· Fluency in complex, geographical enquiry and the ability to apply questioning skills and use effective analytical and presentational techniques.

· The ability to reach clear conclusions and develop a reasoned argument to explain findings.

· Significant levels of originality, imagination or creativity as shown in interpretations and representations of the subject matter.

· Highly developed and frequently utilised fieldwork and other geographical skills and techniques.

· A passion for and commitment to the subject, and a real sense of curiosity to find out about the world and the people who live there.

· The ability to express well-balanced opinions, rooted in very good knowledge and understanding about current and contemporary issues in society and the environment.

LEARNING AND TEACHING

Planning

All teachers plan, using the revised New National Curriculum document and Chris Quigley’s Essentials Curriculum is used to support this. Planning for Foundation Stage pupils takes account of the Early Years Foundation Stage Profile. Planning ensures that pupils are given tasks appropriate to their ability, developing their skills of observation, questioning and recording.

Curriculum planning is on a two yearly (long-term) cycle. These long term plans then inform termly (medium-term) and weekly (short term) planning. In KS1 & KS2 Medium Term Plans consist of topic webs with objectives taken from Chris Quigley’s Essential Skills Curriculum and knowledge statements and activities are then planned around themed topics suited to meeting these objectives. Planning is the responsibility of individual teachers. The Subject coordinator can assist staff in this area.
Examples of medium term plans can be found in the coordinator's file. Medium term plans are monitored termly and short-term plans are monitored regularly. 
Foundation Stage
At Foundation Stage, children’s work is related to the Early Learning Goals identified by the EYFS within the area of Knowledge and Understanding of the World (KUW).  Pupils will identify features and express opinions about the place where they live and the natural world. 
Key Stage 1 and 2
	
 
	Year 1 & 2
	Year 3 & 4
	Year 5 & 6

	To investigate places
	• Ask and answer geographical questions (such as: What is this place like? What or who will I see in this place? What do people do in this place?).

• Identify the key features of a location in order to say whether it is a city, town, village, coastal or rural area.

• Use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the countries, continents and oceans studied.

• Use simple fieldwork and observational skills to study the geography of the school and the key human and physical features of its surrounding environment.

• Use aerial images and plan perspectives to recognise landmarks and basic physical features.

• Name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas.

• Name and locate the world’s continents and oceans.
	• Ask and answer geographical questions about the physical and human characteristics of a location.

• Explain own views about locations, giving reasons.

• Use maps, atlases, globes and digital/computer mapping to locate countries and describe features.

• Use fieldwork to observe and record the human and physical features in the local area using a range of methods including sketch maps, plans and graphs and digital technologies.

• Use a range of resources to identify the key physical and human features of a location. 

• Name and locate counties and cities of the United 

Kingdom, geographical regions and their identifying human and physical characteristics, including hills, mountains, cities, rivers, key topographical features and land-use patterns; and understand how some of these aspects have changed over time. 

• Name and locate the countries of Europe and identify their main physical and human characteristics.
	• Collect and analyse statistics and other information in order to draw clear conclusions about locations.

• Identify and describe how the physical features affect the human activity within a location.

• Use a range of geographical resources to give detailed descriptions and opinions of the characteristic features of a location.

• Use different types of fieldwork sampling (random and systematic) to observe, measure and record the human and physical features in the local area. Record the results in a range of ways. 

• Analyse and give views on the effectiveness of different geographical representations of a location (such as aerial images compared with maps and topological maps - as in London’s Tube map).

• Name and locate some of the countries and cities of the world and their identifying human and physical characteristics, including hills, mountains, rivers, key topographical features and land-use patterns; and understand how some of these aspects have changed over time.

• Name and locate the countries of North and South America and identify their main physical and human characteristics.

	To investigate patterns
	• Understand geographical similarities and differences through studying the human and physical geography of a small area of the United Kingdom and of a contrasting non-European country.

• Identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of the world in relation to the Equator and the North and South Poles. 

• Identify land use around the school.
	• Name and locate the Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle and date time zones. Describe some of the characteristics of these geographical areas.

• Describe geographical similarities and differences between countries.

• Describe how the locality of the school has changed over time. 
	• Identify and describe the geographical significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, and time zones (including day and night).

• Understand some of the reasons for geographical similarities and differences between countries.

• Describe how locations around the world are changing and explain some of the reasons for change.

• Describe geographical diversity across the world.

• Describe how countries and geographical regions are interconnected and interdependent.

	To communicate geographically
	• Use basic geographical vocabulary to refer to: 

• key physical features, including: beach, coast, forest, hill, mountain, ocean, river, soil, valley, vegetation and weather. 

• key human features, including: city, town, village, factory, farm, house, office and shop.

• Use compass directions (north, south, east and west) and locational language (e.g. near and far) to describe the location of features and routes on a map.

• Devise a simple map; and use and construct basic symbols in a key. Use simple grid references (A1, B1).
	• Describe key aspects of: 

• physical geography, including: rivers, mountains, volcanoes and earthquakes and the water cycle. 

• human geography, including: settlements and land use.

• Use the eight points of a compass, four-figure grid references, symbols and key to communicate knowledge of the United Kingdom and the wider world.
	• Describe and understand key aspects of: 

• physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, volcanoes and earthquakes and the water cycle. 

• human geography, including: settlements, land use, economic activity including trade links, and the distribution of natural resources including energy, food, minerals, and water supplies.

• Use the eight points of a compass, four-figure grid references, symbols and a key (that uses standard Ordnance Survey symbols) to communicate knowledge of the United Kingdom and the world.

• Create maps of locations identifying patterns (such as: land use, climate zones, population densities, height of land).


Organisation

Geography is taught within class groups.  It can be taught in combination with other curricular subjects, or as part of an overall theme or topic.  This may take place on a weekly basis throughout the term, or blocked as a half-term unit of work.  

We use a variety of teaching and learning styles in our geography lessons. We believe in whole-class teaching methods and we combine these with enquiry-based research activities. We encourage children to ask as well as answer geographical questions. We offer them the opportunity to use a variety of data, such as maps, statistics, graphs, pictures, and aerial photographs, and we enable them to use IT in geography lessons where this serves to enhance their learning. Children take part in role-play and discussions, and they present reports to the rest of the class. They engage in a wide variety of problem-solving activities. Wherever possible, we involve the children in ‘real’ geographical activities, e.g. research of a local environmental problem or use of the Internet to investigate a current issue.

Learning

· Activities are created to provide differentiated opportunities for pupils to develop, apply and make progress within the wide range of geographical skills and concepts.

· A large proportion of the work undertaken by pupils has an investigative/enquiry approach.  By studying primary and secondary evidence, pupils ask questions, analyse information and communicate their knowledge in a variety of ways.

Teaching Strategies

Teaching strategies to support learning include

· presentation of knowledge directly imparted by the teacher or another adult;

· discussion and debate (questions and answers);

· engaging the children in purposeful activities;

· using books and other reference materials (including maps) to provide knowledge or assist investigations;

· using visual and multi-media stimuli 

· using information technology, including computers;

· visits and visitors.
We recognise the fact that there are children of widely different geographical abilities in all classes and we provide suitable learning opportunities for all children by matching the challenge of the task to the ability of the child. We achieve this by:

· setting common tasks which are open-ended and can have a variety of responses;

· setting tasks of increasing difficulty, some children not completing all tasks;

· grouping children by ability in the room and setting different tasks to each ability group;

· providing resources of different complexity according to the ability of the child;

Assessment 
Children’s’ progress will be monitored through a range of evidence including pieces of written work, photos, observations, summative assessment and speaking and listening activities, levelled against key skills and knowledge statements identified by Chris Quigley’s Essential Skills Curriculum. 

Monitoring and Review

Monitoring of the standards of children’s learning and the quality of teaching in geography is the responsibility of the geography subject leader. The work of the subject leader also involves supporting colleagues in their teaching, being informed about current developments in the subject, and providing a strategic lead and direction for the subject in the school. The subject leader develops an annual action plan in the subject which indicates areas for further improvement.

The subject leader has specially-allocated time in which to fulfil this role by reviewing samples of children’s learning and visiting classes to observe teaching in the subject. 
Health and Safety

Visits and fieldwork are an integral part of a pupil’s entitlement, which meet the requirements as set out in the Health and Safety policy in relation to school visits.
RESOURCES

 Topic boxes are stored within the resource area and general equipment is kept in classrooms.
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History Policy

Introduction

The word History carries two meanings; the past and the study of the past.

The past influences all aspects of our lives; it shapes the customs and beliefs of the communities to which we belong. Learning about the past and the methods used to study it, helps make sense of the world. 

The aim of history teaching here at Mill Lane School is to stimulate the children’s interest and understanding about the life of people who lived in the past. We teach children a sense of chronology, and through this they develop a sense of identity and a cultural understanding based on their historical heritage. Thus they learn to value their own and other people’s cultures in modern multicultural Britain and, by considering how people lived in the past, they are better able to make their own life choices today. In our school history makes a significant contribution to citizenship education by teaching about how Britain developed as a democratic society. We teach children to understand how events in the past have influenced our lives today; we also teach them to investigate these past events and, by so doing, to develop the skills of enquiry, analysis, interpretation and problem-solving.

Aims

· to foster in children an interest in the past and to develop an understanding that enables them to enjoy all that history has to offer;

· to enable children to know about significant events in British history and to appreciate how things have changed over time;

· to develop a sense of chronology;

· to know and understand how the British system of democratic government has developed and, in so doing, to contribute to a child’s citizenship education;

· to understand how Britain is part of a wider European culture and to study some aspects of European history;

· to have some knowledge and understanding of historical development in the wider world;

· to help children understand society and their place within it, so that they develop a sense of their cultural heritage;

· to develop in children the skills of enquiry, investigation, analysis, evaluation and presentation.

Objectives

· To enable children to develop knowledge and understanding of the past.

· To make sure that the understanding outlined above takes place within a secure framework of knowledge about the past.

· To enable children to understand how the environment in which they live fits into the history, which they study.

· To enable children to select, organise and communicate what they have learned about the past.

· To enable children to make appropriate progress in knowledge, understanding and skills in history.

Characteristics of historical learning

· An excellent knowledge and understanding of people, events, and contexts from a range of historical periods and of historical concepts and processes.

· The ability to think critically about history and communicate ideas very confidently in styles appropriate to a range of audiences.

· The ability to consistently support, evaluate and challenge their own and others’ views using detailed, appropriate and accurate historical evidence derived from a range of sources.

· The ability to think, reflect, debate, discuss and evaluate the past, formulating and refining questions and lines of enquiry. 

· A passion for history and an enthusiastic engagement in learning, which develops their sense of curiosity about the past and their understanding of how and why people interpret the past in different ways. 

· A respect for historical evidence and the ability to make robust and critical use of it to support their explanations and judgments.

· A desire to embrace challenging activities, including opportunities to undertake high-quality research across a range of history topics.

Learning and teaching
Planning
Planning is used to:
a) Set clear objectives
b)  Ensure work is matched to pupil's abilities, experience and interests
c) Ensure progression, continuity and subject coverage throughout the school.

Our curriculum planning allows children to gain a progressively deeper understanding and competency as they move through the school.
Foundation Stage
We teach history in nursery and reception classes as an integral part of the themes covered during the year. As the reception classes are part of The Early Years Foundation Stage, we relate the history element of the children’s work to the objectives set out in “Development Matters”, and Early Learning Goals (ELGs) which underpin the curriculum planning for children aged three to five.

History makes a significant contribution to developing a child’s knowledge and understanding of the world around them. Appropriate learning would include sequencing events, discussing changes in themselves from birth to five, how things were different when their parents were children and handling and studying photos and artefacts. These activities are designed to introduce a sense of time. 

Key Stage 1 and 2

	
	Year 1 & 2
	Year 3 & 4
	Year 5 & 6

	To investigate and interpret the past
	• Observe or handle evidence to ask questions and find answers to questions about the past.

• Ask questions such as: What was it like for people? What happened? How long ago?

• Use artefacts, pictures, stories, online sources and databases to find out about the past.

• Identify some of the different ways the past has been represented.
	• Use evidence to ask questions and find answers to questions about the past.

• Suggest suitable sources of evidence for historical enquiries.

• Use more than one source of evidence for historical enquiry in order to gain a more accurate understanding of history.

• Describe different accounts of a historical event, explaining some of the reasons why the accounts may differ.

• Suggest causes and consequences of some of the main events and changes in history.
	• Use sources of evidence to deduce information about the past.

• Select suitable sources of evidence, giving reasons for choices.

• Use sources of information to form testable hypotheses about the past.

• Seek out and analyse a wide range of evidence in order to justify claims about the past.

• Show an awareness of the concept of propaganda and how historians must understand the social context of evidence studied.

• Understand that no single source of evidence gives the full answer to questions about the past.

• Refine lines of enquiry as appropriate.

	To build an overview of world history
	• Describe historical events.

• Describe significant people from the past.

• Recognise that there are reasons why people in the past acted as they did.
	• Describe changes that have happened in the locality of the school throughout history.

• Give a broad overview of life in Britain from ancient until medieval times.

• Compare some of the times studied with those of other areas of interest around the world.

• Describe the social, ethnic, cultural or religious diversity of past society.

• Describe the characteristic features of the past, including ideas, beliefs, attitudes and experiences of men, women and children.
	• Identify continuity and change in the history of the locality of the school.

• Give a broad overview of life in Britain from medieval until the Tudor and Stuarts times.

• Compare some of the times studied with those of the other areas of interest around the world. 

• Describe the social, ethnic, cultural or religious diversity of past society.

• Describe the characteristic features of the past, including ideas, beliefs, attitudes and experiences of men, women and children.

	To understand chronology
	• Place events and artefacts in order on a time line.

• Label time lines with words or phrases such as: past, present, older and newer.

• Recount changes that have occurred in their own lives.

• Use dates where appropriate.
	• Place events, artefacts and historical figures on a time line using dates.

• Understand the concept of change over time, representing this, along with evidence, on a time line.

• Use dates and terms to describe events.
	• Describe the main changes in a period of history (using terms such as: social, religious, political, technological and cultural).

• Identify periods of rapid change in history and contrast them with times of relatively little change.

• Understand the concepts of continuity and change over time, representing them, along with evidence, on a time line.

• Use dates and terms accurately in describing events.

	To communicate historically
	• Use words and phrases such as: a long time ago, recently, when my parents/carers were children, years, decades and centuries to describe the passing of time.

• Show an understanding of the concept of nation and a nation’s history.

• Show an understanding of concepts such as civilisation, monarchy, parliament, democracy, and war and peace.
	• Use appropriate historical vocabulary to communicate, including: 

    • dates 

    • time period 

    • era 

    • change 

    • chronology.

• Use literacy, numeracy and computing skills to a good standard in order to communicate information about the past.
	• Use appropriate historical vocabulary to communicate, including: 

    • dates 

    • time period 

    • era 

    • chronology 

    • continuity 

    • change 

    • century 

    • decade 

    • legacy.

• Use literacy, numeracy and computing skills to a exceptional standard in order to communicate information about the past.

• Use original ways to present information and ideas.


Curriculum planning is on a two yearly (long-term) cycle. These long term plans then inform termly (medium-term) and weekly (short term) planning. In KS1 & KS2 Medium Term Plans consist of topic webs with objectives taken from Chris Quigley’s Essential Skills Curriculum and knowledge statements and activities are then planned around themed topics suited to meeting these objectives. Planning is the responsibility of individual teachers. The Subject coordinator can assist staff in this area.
Examples of medium term plans can be found in the coordinator's file. Medium term plans are monitored termly and short-term plans are monitored regularly. 
Organisation
Within classes, pupils are taught individually, in groups, or as a class as appropriate, according to the learning task. The organisation of the classroom will vary according to the activity that is being carried out. The formal classroom layout will alter when group work activities are taking place.

History teaching focuses on enabling children to think as historians. We place an emphasis on examining historical artefacts and primary sources. In each key stage we give children the opportunity to visit sites that are local and of historical significance. We encourage visitors to come into the school and talk about their experiences of events in the past. We recognise and value the importance of stories in history teaching and we regard this as an important way of stimulating interest in the past. We focus on helping children understand that historical events can be interpreted in different ways and that they should always ask searching questions, such as ‘how do we know?’, about information they are given. 

We recognise the fact that in all classes there are children of widely-different abilities in history and we seek to provide suitable learning opportunities for all children by matching the challenge of the task to the ability of the child. We achieve this by:

· setting common tasks which are open-ended and can have a variety of responses;

· setting tasks of increasing difficulty. Not all children complete all tasks;

· grouping children by ability in the room and setting different tasks for each ability group;

· providing resources of different complexity depending on the ability of the child;

Learning
All children have access to History in the National Curriculum based on Chris Quigley’s Essential Skills Curriculum. Children will learn a broad and varied range of skills and knowledge relating to the subject. There will be progression through the school in all areas of the subject.
· Activities are created to provide differentiated opportunities for pupils to develop, apply and make progress within the wide range of geographical skills and concepts.

· A large proportion of the work undertaken by pupils has an investigative/enquiry approach.  By studying primary and secondary evidence, pupils ask questions, analyse information and communicate their knowledge in a variety of ways.

Teaching Strategies
A range of strategies will be used to deliver the Chris Quigley’s Essential Skills Curriculum in an appropriate, creative and stimulating way. Strategies may take the form of whole class or individual research, teacher led or child led investigations, whole class or group work, discussion, questioning and practical activities. Strategies used will depend on the skills and knowledge being taught.

Teaching strategies to support learning include

· presentation of knowledge directly imparted by the teacher or another adult;

· discussion and debate (questions and answers);

· engaging the children in purposeful activities;

· using books and other reference materials to provide knowledge or assist investigations;

· using visual and multi-media stimuli 

· using information technology, including computers;

· visits and visitors.
Assessment 

Children’s’ progress will be monitored through a range of evidence including pieces of written work, photos, observations, summative assessment and speaking and listening activities, levelled against key skills and knowledge statements identified by Chris Quigley’s Essential Skills Curriculum. 

Monitoring and Review

Monitoring of the standards of children’s learning and the quality of teaching in history is the responsibility of the history subject leader. The work of the subject leader also involves supporting colleagues in their teaching, being informed about current developments in the subject, and providing a strategic lead and direction for the subject in the school. The subject leader develops an annual action plan in the subject which indicates areas for further improvement.

The subject leader has specially-allocated time in which to fulfil this role by reviewing samples of children’s learning and visiting classes to observe teaching in the subject. 
Health and Safety
Teachers ensure that all Risk Assessments for visits/Visitors are carried out in accordance with the Health & Safety Policy and School Visits Policy
Resources
Subject boxes for each topic are located in the resource cupboard. The library contains a range of books, which cover the subject generally.
[image: image19.emf] 




 

[image: image20.emf] 




 

Mill Lane Community School

Together we can succeed

                                                            ICT Policy

Introduction

The 2014 National Curriculum introduces a new subject, Computing, which replaces ICT.  There is a focus on computational thinking and creativity, as well as opportunities for creative work in programming and digital media.  The three aspects of the New Computing Curriculum are: computer science (CS), information technology (IT) and digital literacy (DL).  The core of computing is computer science, in which pupils are taught the principles of information and computation, how digital systems work and how to put this knowledge to use through programming. Building on this knowledge and understanding, pupils are equipped to use information technology to create programs, systems and a range of content. Computing also ensures that pupils become digitally literate– able to safely use, and express themselves and develop their ideas through, information and communication technology – at a level suitable for the future workplace and as active participants in a digital world.

Aims

The school’s aims are to: 

· To develop the understanding of how to use ICT and computing safely and responsibly.

· Provide a relevant, challenging and enjoyable curriculum for Computing for all pupils.

· Meet the requirements of the National Curriculum programme of study for Computing. 

· Use ICT and computing as a tool to enhance learning throughout the entire curriculum. 

· To equip pupils with the confidence and capability to use ICT and computing in a safe and appropriate manner throughout their later life.

Objectives


Key Stage 2

	


Computer Science


and ranked

	


presenting data and information

	

	Digital Literacy
	Recognise common uses of information technology beyond school.
Use technology safely and 

respectfully, keeping personal information private; identify where to go for help and support when they have concerns  about content or contact  on the internet or other 

online technologies.
	understand the opportunities [networks] offer 

for communication and collaboration.
Be discerning in evaluating digital content.
Use technology safely, respectfully and 

responsibly; recognise acceptable / unacceptable behaviour; identify a range of ways to report concerns about  content and contact.


Early years

· In the Foundation Stage, the Information Communication Technology requirements stated in the Knowledge and Understanding of the World element of the Early Learning Goals Foundation Curriculum, are covered in continuous units.  A summary of the objectives are:

· Recognise that a range of technology is used in homes and schools

· Use a simple application on a computer or mobile device

· Use computing devices to interact with age-appropriate applications

· Create simple representations of events, people and objects.

· During Term 5 and 6 Foundation Pupils will carry out ‘transition’ lessons in the ‘Computing Suite’ to prepare them for the objectives covered by Computing in KS1.

 Planning/Teaching & Implementation

· At Mill Lane Primary School, computing will be taught both as a discrete subject, and in a cross-curricular way when the opportunity presents itself.

· The Computer Suite and the PCs distributed around the school will be used to help pupils access the Computing curriculum, along with a range of other resources such as programmable toys.
· The Computing subject leader will continually monitor the resources required to deliver the Computing element of the new National Curriculum.
· Modules will be planned in line with the National Curriculum and will allow for clear progression. Modules will be designed to enable pupils to achieve stated objectives.
· Staff will follow medium term plans with objectives set out in the National Curriculum, Chris Quigley Milestones and Mill Lane Computing Scheme of Work.
· Teachers must take account of the above requirements and plan, where necessary, to support individuals or groups of pupils to enable them to participate effectively in the curriculum.
Assessment & Record Keeping

· Assessment of children’s work in Computing is ongoing.  Teachers assess capability through observations and by looking at completed work.  Key objectives to be assessed are taken from the National Curriculum, Chris Quigley Milestones and the Mill Lane Scheme of Work for Computing.
· ICT and computing work is saved on the school network. Other work may be printed and filed within the subject from which the task was set. 
Resources and access 
ICT and computing network infrastructure and equipment has been sited so that: 

· Every classroom from Nursery to Y6 has at least one computer connected to the school network and an interactive whiteboard with sound, DVD and video facilities. 

· There is an ICT and computing suite consisting of 20 desktop PC’s and 10 laptops. 

· Each class from Y1 – Y6 has 3 allocated slots a week in the ‘Computing Suite’ for teaching of specific ICT and computing skills.

· The school has an ICT and computing technician who is in school one morning every third week. 

· A governor will be invited to take a particular interest in ICT and computing in the school. 

The role of the Computing Co-ordinator

There is an ICT and computing coordinator who is responsible for producing an ICT and computing development plan and for the implementation of the ICT and computing policy across the school. 

· To offer help and support to all members of staff in their teaching, planning and assessment of Computing. 

· To maintain resources and advise staff on the use of materials, equipment and books. 

· To monitor classroom teaching or planning following the schools rolling programme of monitoring. 

· To monitor the children’s computing work, looking at samples of different abilities. 

· To lead staff training on new initiatives. 

· To attend appropriate training and keep staff up to date with relevant information and developments. 

· To have enthusiasm for computing and encourage staff to share this enthusiasm. 

· To keep parents and governors informed on the implementation of computing in the school. 

· To help staff to use assessment to inform future planning. 

Safety

· All pupils and parents will be aware of the school rules for responsible use of ICT and computing and the internet and will understand the consequence of any misuse.  Children and parents sign the ‘School ICT Code of Conduct’ on school entry.

· Safeguarding training is delivered to staff.  Staff signs a Staff ‘Code of Conduct.’

· Delivery of a school-wide ‘Internet Safety Week’ occurs on an annual basis during the school year.

Staff Training

· The ICT and computing coordinator will assess and address staff training needs as part of the annual development plan process or in response to individual needs and requests throughout the year. 

· Individual teachers should attempt to continually develop their own skills and knowledge, identify their own needs and notify the coordinator. 

Review

This policy will be reviewed annually.
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Literacy and English Policy
INTRODUCTION 

Literacy unites the important skills of reading, writing, speaking and listening. It allows pupils to access all other areas of the curriculum and the world beyond school.

AIM 

As a Storytelling School, we aim to create a story rich environment to help children fulfil their potential. Stories help us to develop our language and our imaginations. If you can tell a good story then you can write one. 
OBJECTIVES 

To enable pupils to:

·     Craft language for particular effects, through an understanding of how texts are created in relation to genre, purpose and audience;

· Practise using language in relevant “real life” contexts;

· Communicate independent views and opinions, express themselves imaginatively and express feelings through spoken and written language;

· Speak clearly and listen attentively.

· Produce fluent and legible handwriting;

· Understand phonics and spelling patterns and use this to read and spell accurately;

· Use a full range of reading cues to monitor their reading and correct their own mistakes;

· Understand and respond to fiction and non-fiction texts.

· Plan, draft, revise and edit their own writing;

· Name, understand and apply appropriate grammar and punctuation.
TEACHERS SHOULD:

· Contribute to the promotion of a storytelling culture throughout school.
· Plan and teach differentiated lessons to meet the needs of all children.
· Promote the highest levels of literacy in their communication with students.
· Celebrate the use of ambitious vocabulary.
· Ensure that the classroom environment is conducive to promoting literacy and storytelling.

· Be aware of students’ reading ability and use this to inform planning.

· Be aware of whole school literacy focuses and, where appropriate, develop these within planning. For example, the whole school Big Talk/Big Write and Talk home works.

· Use cross curricular activities and embed them where possible throughout the school.

· Use a range of interesting and appropriate different resources for learning, planning and teaching.

· Use drama to develop language, explore meanings of texts and improve their confidence to speak in front of an audience.
· Apply the school’s marking policy.
LEARNING AND TEACHING

Planning

All teachers in KS1 and KS2 plan using the New National Curriculum and the Chris Quigley Milestones set out in the ‘Essentials Curriculum’.  Planning for Foundation pupils takes account of the Early Learning Goals and the Early Years Foundation Stage Statutory Framework.

School Organisation

At Mill Lane Community School, we teach literacy as follows:

· Foundation Stage pupils have a daily experience of literacy – across the seven areas of learning for Communication, Language and Literacy in an integrated curriculum. 

· In KS1 and KS2 literacy is taught through a cross curricular approach and storytelling is embedded within the curriculum.

· Extra time is allocated for strategies to help children who require additional support.

Whole School Approaches

Storytelling

All teachers use stories to teach fiction, non-fiction and poetry. Stories have been embedded in each year group’s planning and every topic has a story linked to the theme of the topic. Each class engages their children with storytelling using techniques, such as, story stepping, story mapping and performance techniques.

The Big Write

All teachers carry out at least two Big Write assessments each term (every 6 to 8 weeks). These writing assessments are stored in a Big Write book that follows the children as they progress up the school. The theme of the Big Writes will depend on the genre that is being taught within each class. However, we carry out at least four whole school Big Writes each year that begin with a Talk Homework to inspire children and engage the parents. These whole school Big Writes inform our writing moderation process.

ASSESSMENT 

Assessment is an integral part of the learning and teaching process, which is clearly linked to learning objectives and milestones:

· Pupils are encouraged to be actively involved, through an explicit understanding of learning objectives, self-evaluation and target setting for personal improvement.

· We track progression, analyse what has been achieved in relation to learning objectives within milestones and set targets.

· To assess, we use constructive marking strategies.

· Narrative and non-narrative writing are moderated by the whole teaching staff annually during the weekly staff meetings.  Pieces of first draft writing are used for this purpose and are subsequently kept in pupil records.

· Teacher assessments are ongoing and every child is assessed at the end of each curriculum year.

· All teachers keep informal records of progress and maintain pupil records.

· Each child has a Big Write book, which contains assessed pieces of writing and the book moves up each year group with the pupils.
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Marking Policy

Aims:
At Mill Lane our aims in marking children’s work are:

· To identify the child’s successes against the learning objective.

· To assess the child’s level of understanding.

· To highlight the child’s next learning step / target.

· To value children’s work through meaningful and consistent feedback.

· To identify children’s achievements against statutory assessments.

· To encourage a dialogue as a result of marking

Marking is a developmental process. The way in which we mark children’s work is dependent upon the learning objective and must take account of the child’s needs and abilities.

Stage not age is the key to marking effectively

Guidance:
· All work should be marked using the agreed systems and symbols appropriate to each year group.

· Where appropriate, and possible, work should be reviewed directly with the child or group of children.

· Feedback should be positive and constructive, identifying the next step and setting targets for future learning.

· Marking should relate specifically to the learning objective of the activity.

· Children should be made aware of the success criteria at the beginning of an activity, either verbally or with a written record (depending on age of children).

· Children should be given time to review marking of their work and to make improvements where necessary.

· Regular staff meetings to review marking should take place within linked Key Stages to ensure consistency.
· A good level of presentation is expected across all curriculum areas.

Monitoring:

Marking will be monitored as part of the staff meeting reviews and at least once in the core subjects by the subject coordinators.
Presentation:

A high standard of presentation is expected across all subjects of the curriculum. All children’s work wherever possible should display the following:

· Name (if working on paper)

· Date

· Title 

· Learning objective (although this may be included in the title)

Types of Marking:
Marking will not always be detailed comments but can take several forms. These are listed below:

· Oral feedback – A teacher will individually discuss a child’s work with them.

· Peer assessment – Children will talk with a partner or within a small group about their work and children will make positive comments about each other’s work.

· Self Assessment – Children will mark their own work and give it a score or suggest how/ where they could improve it. 

· Shared Feedback – A group of children will discuss with an adult how well they have done and areas for improvement.

· Self Marked – Children have marked their own work alongside the teacher or TA.

Within each Key Stage a variety of strategies and symbols will be used to give feedback to the children. 

Foundation Stage

Marking in Foundation Stage is mainly verbal due to the age of the children. There are a lot of positive comments so that children know how well they have done and they are given opportunities to talk about their feelings after an activity.  The following strategies are used:
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Children self assess their work using Thumbs up and Thumbs down to indicate how confident they feel about an activity.
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When children start writing a tick is used to recognise the fact that they have “had a go.”
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A smiley face is put on work to denote a good piece of work.

[image: image28.emf] 




 


The class will give shared feedback by clapping to recognise any types of achievement.

In Key Stage 1

Strategies used in KS1 build on what the children are already familiar with from the Foundation Stage.
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A smiley face is used to show that the learning objective has been met.
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This symbol is used to show that they haven’t quite met all of the learning objective and they may have     had problems.
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             A star is used to highlight what children have done well in.
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A magic wand is used to highlight what children need to do to improve.
In Key Stage 2:

A range of symbols will be used in order for others to be aware of the type of marking that is used and these symbols will also be displayed clearly in classrooms so the children are also aware of how their work may be marked.
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This indicates that the learning objective has been met fully.
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This indicates that the learning objective has been partly met and they are working towards it still.
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This indicates that the learning objective has not been met and they will need further help. Teachers will show them where they went wrong and what their next steps should be. It can also be used to denote a lack of effort.

In writing a teacher will highlight in one colour areas which are good and in another colour will highlight areas that could be improved. 
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Mathematics Policy

INTRODUCTION

Mathematics is a creative and highly inter-connected discipline that has been developed over centuries, providing the solution to everyday life, critical to science, technology and engineering, and necessary in most forms of employment. A high quality mathematics education therefore provides a foundation for understanding the world, the ability to reason mathematically, and a sense of enjoyment and curiosity about the subject. 

This revised policy takes into account the new National Curriculum.

Purpose: The purpose of this policy is to describe our practice in Mathematics and the principles upon which it is based.

AIM and OBJECTIVES

1. To enable pupils to use their knowledge and understanding of mathematics confidently, now and in every aspect of their future lives.

2. To encourage children to develop a positive attitude to mathematics and to enjoy the subject.

3. To help children to develop calculation skills in the four operations and be able to apply relevant mathematical techniques to solve real life problems/situations beyond school.

4. To receive a broad balanced curriculum which includes all aspects of mathematics (Number, Algebra, Shape and Space, Measurements and Data Handling) as well as a range of appropriate learning experiences (e.g. problem – solving, practical work, games).
5. To use ICT to develop their understanding of mathematical ideas and as a way of handling information effectively.
6. To reason mathematically by following the line of enquiry, conjecturing relationships and generalisations, and developing an argument, justification or proof using mathematical language.
7. To solve problems by applying their mathematics to a variety of routine and non-routine problems with increasing sophistication, including breaking down problems into a series of simpler steps and persevering in seeking solutions. 

LEARNING AND TEACHING
Organisation

·  Daily maths lessons.
· A clear focus on direct, instructional teaching, interactive oral work and modelling with the whole class and smaller ability groups. Work is recorded in a variety of forms.
The curriculum is delivered by class teachers. All lessons are differentiated in order to give appropriate levels of work and children are taught in ability groups from the end of Year 1. Planning is based upon the new National Curriculum (2014) using Chris Quigley’s Essentials Curriculum as guidance. Programmes of Study should inform medium term plans and subsequently weekly planning. Class teachers are responsible for the relevant provision of their own classes and individually develop weekly plans which give details of learning objectives, linked to the key milestones, and appropriate differentiated activities. Although planned in advance they are adjusted on a daily basis to better suit the arising needs of a class and individual pupils.
Special Educational Needs
Pupils identified as having special educational needs in maths have a programme set up for them in line with their Pupil Profile and the support they receive will be recorded on the provision map.

Planning
The framework for our planning is a “Creative Curriculum”. Within the “Creative Curriculum”, all subjects are linked through one topic using the Chris Quigley’s Essentials Curriculum. While mathematics is integrated into the “Creative Curriculum”, it is necessarily, somewhat removed from it because of its specific nature.

The programme for Early Years takes account of the Early Years Foundation Stage Profile for 3 – 5 year olds and provides a bridge to the National Curriculum for years 1-6. This ensures continuity and progression throughout the school.
Planning is monitored by the mathematics team.
A variety of mathematics programmes and resources  are used to support the National Curriculum for teaching mathematics including Steps Mathematics, Folens Maths, Hamilton-Trust with Abacus, Abacus Evolve, Heinemann, 100 Maths Lessons (Scholastic) and Anita Straker. Teachers use these resources appropriately to ensure programmes of study are taught effectively.

Gifted and Talented Children (G&T)
G&T children will be provided with extension work within the subject in which the class is working in order to allow them to extend their learning at their own level and pace. Some children will be given the opportunity to work through programmes such as Education City and Mathletics and attend workshops run by the Thame Partnership.
Learning

Children are made aware of what they are learning about through an introduction to the learning objectives at the beginning of the lesson and a plenary about what has been learnt at the end. Children are encouraged to be actively involved in their own learning through practical activities, discussion and class participation. They are given opportunities to assess their own progress and that of their peer group through discussion and questioning.
School Curriculum - Programme of Study 

 Foundation Stage 

The programme of study for the Foundation stage is set out in the EYFS Framework. Mathematics involves providing children with opportunities to develop and improve their skills in counting, understanding and using numbers, calculating simple addition and subtraction problems; and to describe shape, spaces and measures. 

 Key Stage 1 and 2 

The Programmes of study for mathematics are set out year by year for Key Stages 1 and 2 in the new National Curriculum (2014). The programmes of study are organised in a distinct sequence and structured into separate 

domains. Pupils should make connections across mathematical ideas to develop fluency, mathematical reasoning and competence in solving increasingly sophisticated problems. By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant programme of study. 

 Key Stage 1
The principal focus of mathematics teaching in Key Stage 1 is to ensure that pupils develop confidence and mental fluency with whole numbers, counting and place value. This should involve working with numerals, words and the four operations, including with practical resources (e.g. concrete objects and measuring tools). 

At this stage, pupils should develop their ability to recognise, describe, draw, compare and sort different shapes and use the related vocabulary. Teaching should also involve using a range of measures to describe and compare different quantities such as length, mass, capacity/volume, time and money. 

By the end of Year 2, pupils should know the number bonds to 20 and be precise in using and understanding place value. An emphasis on practice at this early stage will aid fluency. 

Pupils should read and spell mathematical vocabulary, at a level consistent with their increasing word reading and spelling knowledge at Key Stage 1. 

Lower Key Stage 2 
The principal focus of mathematics teaching in lower Key Stage 2 is to ensure that pupils become increasingly fluent with whole numbers and the four operations, including number facts and the concept of place value. This should ensure that pupils develop efficient written and mental methods and perform calculations accurately with increasingly large whole numbers. 

At this stage, pupils should develop their ability to solve a range of problems, including with simple fractions and decimal place value. Teaching should also ensure that pupils draw with increasing accuracy and develop mathematical reasoning so they can analyse shapes and their properties, and confidently describe the relationships between them. It should ensure that they can use measuring instruments with accuracy and make 

connections between measure and number. 

By the end of Year 4, pupils should have memorised their multiplication tables up to and including the 12 multiplication table and show precision and fluency in their work. 

Pupils should read and spell mathematical vocabulary correctly and confidently, using their growing word reading knowledge and their knowledge of spelling. 

Upper Key Stage 2 
The principal focus of mathematics teaching in upper Key Stage 2 is to ensure that pupils extend their understanding of the number system and place value to include larger integers. This should develop the connections that pupils make between multiplication and division with fractions, decimals, percentages and ratio. 

At this stage, pupils should develop their ability to solve a wider range of problems, including increasingly complex properties of numbers and arithmetic, and problems demanding efficient written and mental methods of calculation. With this foundation in arithmetic, pupils are introduced to the language of algebra as a means for solving a variety of problems. Teaching in geometry and measures should consolidate and extend 

knowledge developed in number. Teaching should also ensure that pupils classify shapes with increasingly complex geometric properties and that they learn the vocabulary they need to describe them. 

By the end of Year 6, pupils should be fluent in written methods for all four operations, including long multiplication and division, and in working with fractions, decimals and percentages. 

Pupils should read, spell and pronounce mathematical vocabulary correctly. 

Teaching

We use the approach to teaching recommended by the National Curriculum which is based on four key principles:

· Dedicated mathematics lessons every day

· Direct teaching and interactive oral work with the whole class and groups

· An emphasis on mental calculation

· Controlled differentiation with all pupils engaged in mathematics relating to a common theme.

· Mathematics is taught by the class teacher. Where children have particular needs or the activity requires additional support this may be provided by others such as Teaching Assistants (TAs), parents, students or pupils on work experience. The class teacher liaises closely with support staff to ensure full understanding of the support that is required.

· As appropriate, work is organised in groups, individuals or whole class.

· Grouping and tasks take account of the child’s ability and needs.

· Children with special educational needs (SEN) are catered for and supported within class. 
Teaching strategies

A variety of strategies are used:

· High quality teaching which is oral, interactive and lively providing a two way process in which pupils are expected to play an active part by answering questions, contributing points to discussions and explaining and demonstrating their methods to the class.

· Directing: sharing teaching objectives with the class.

· Instructing: giving information and structuring it well.

· Demonstrating: showing, describing and modelling mathematics using appropriate resources and visual displays.

· Explaining and illustrating giving accurate well-paced explanation, referring to previous work or methods.

· Resources to support visualisation e.g. number lines / squares

· Questioning and discussing questioning in ways, which match the direction and pace of the lesson, and ensuring that all pupils take part.

· Consolidating: maximising opportunities to reinforce and develop what has been taught, through a variety of activities in class and focussed activities to do at home.

· Evaluating pupil’s responses: identifying mistakes and using responses as positive teaching points.

· Summarising: reviewing during and towards the end of a lesson the mathematics that have been taught and what pupils have learned.

· Using ICT as a form of teaching and learning in mathematics.

ICT 

With the introduction of the new curriculum, ICT will become an important and integrated part of the teaching of each of the subjects, including maths. ICT is and will be used to support teaching and to motivate children’s learning. ICT includes the use of calculators and extends to the whole range of audio visual aids like smart boards. 

HOMEWORK

Homework is provided by the class teacher and reinforces and develops key skills and concepts taught in class. This may take the form of:
· an activity which makes use of the home context;

· learning number facts or multiplication tables;

· solving a problem.
MARKING – Marking and feedback in maths is in line with the School’s marking policy. Please see this document for more information.
ASSESSMENT AND RECORD KEEPING

Assessment at Mill Lane Community School has three connected levels: short term, medium term and long term. Assessments inform planning at each level in a continuous cycle of planning, teaching and assessment and all children’s progress is monitored termly.
Short Term Assessments

These are an informal part of every lesson, the purpose being to check that children have grasped the main teaching points of a particular lesson or unit of work, whether they have misunderstanding that needs to be corrected and whether they are ready to move on to the next activity. They provide information which allows adjustment of day to day lesson plans and targeted use of support.

Medium Term Assessments

These are to:

· review and record progress that children are making over time in relation to the key objectives and milestones.
· identify children’s progress against specific individual targets, including those in Pupil Profiles and Learning Journeys.
· provide information for end of year assessments.

All assessment provided is passed onto the next class teacher in the next year.
Long Term Assessments (see assessment policy for more guidance)
These assess and review pupil’s progress and attainment against school and national targets. Their purposes are to:

· Assess pupil’s work against the milestones for the year.
· At the end of a Key Stage assess pupil’s work against national standards as set out in the new National Curriculum.
· Give supplementary information about individual children’s attainment and progress to assist with reporting to parents and the child’s next teacher.
· Allow the Head teacher to brief the governing body, the staff and others on overall progress and attainment in the school as a whole.

These long term assessments are made through end of year tests and continual assessment using a variety of resources e.g. Sandwell test and Rising Stars assessments. Compulsory National Curriculum tests are given at the end of a Key Stage to pupils in Years 2 and 6. 

REPORTING TO PARENTS

This is carried out through parent/teacher consultation three times a year and bi-annually, through a mid-year and end of year written report. Parents are given teacher assessments and are able to review progress made using the learning journey.

RESOURCES
Resources which are not used or required regularly are stored centrally and accessed by 

teachers at the beginning of a topic. 

The maths coordinator will carry out an audit of maths equipment at regular intervals.

Displays 

All classrooms must have a number line (relevant to year group) and a hundred square prominently displayed. Each classroom / resource area should also have a maths display or working wall relating to current topics. 

Monitoring and Evaluation 

The Curriculum leaders and maths team are responsible for monitoring and evaluating curriculum progress. This is done through book scrutiny, planning scrutiny, lesson observations, pupil interviews, staff discussions and audit of resources. 

 Review 

The mathematics policy will be reflected in our practice. The policy will be reviewed annually.
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Mill Lane Community School 

Together we can succeed
Music Policy
Introduction 
Music is a powerful, unique form of communication that can change to way pupils feel, think and act. It brings together intellect and feeling and enables personal expression, reflection and emotional development. As an integral part of culture, past and present, it helps pupils understand themselves and relate to others, forging important links between the home, school and the wider world. The teaching of music develops pupil’s ability to listen and appreciate a wide variety of music and to make judgements about musical quality. It encourages active involvement in different forms of amateur music making, both individual and communal, developing a sense of group identity and togetherness. It also increases self-discipline and creativity, aesthetic sensitivity and fulfilment. 

Aim and Objectives

· perform, listen to, review and evaluate music across a range of historical periods, genres, styles and traditions, including the works of the great composers and musicians

· learn to sing and to use their voices, 

· to create and compose music on their own and with others, have the opportunity to learn a musical instrument, 

· use technology appropriately and have the opportunity to progress to the next level of musical excellence 

· understand and explore how music is created, produced and communicated, including through the interrelated dimensions: pitch, duration, dynamics, tempo, timbre, texture, structure and appropriate musical notations 

Teaching and Learning

Organisation

Each class is taught for 45 minutes each week. They also have hymn practice for 40 minutes weekly.

The curriculum is delivered by the music teacher. All lessons are differentiated in order to give appropriate levels of work and children are taught in mixed ability groups from Foundation Stage.  Planning is based upon the new National Curriculum (2014) using Chris Quigley’s Essentials Curriculum as guidance. Programmes of Study should inform medium term plans and subsequently weekly planning. The music teacher is responsible for the relevant provision of each class and individually develops weekly plans which give details of learning objectives, linked to the key milestones, and appropriate differentiated activities. Although planned in advance they are adjusted on a daily basis to better suit the arising needs of a class and individual pupils.
Special Educational Needs
Pupils identified as having special educational needs in music will be supported by teaching assistants.

Planning
The framework for our planning is a “Creative Curriculum”. Within the “Creative Curriculum”, all subjects are linked through one topic using the Chris Quigley’s Essentials Curriculum. While music is integrated into the “Creative Curriculum”, it is necessary to teach some skills separately.
The programme for Early Years takes account of the Early Years Foundation Stage Profile for 3 – 5 year olds and provides a bridge to the National Curriculum for years 1-6. This ensures continuity and progression throughout the school.
Planning is monitored by the music team.
Gifted and Talented Children (G&T)
G&T children will be provided with extension work within the subject in which the class is working in order to allow them to extend their learning at their own level and pace. 

Learning

Children are made aware of what they are learning about through an introduction to the learning objectives at the beginning of the lesson and a plenary about what has been learnt at the end. Children are encouraged to be actively involved in their own learning through practical activities, discussion and class participation. They are given opportunities to assess their own progress and that of their peer group through discussion and questioning.
School Curriculum - Programme of Study 

 Foundation Stage 

The programme of study for the Foundation stage is set out in the EYFS Framework. Music involves providing children with opportunities to develop and improve their musical skills.

 Key Stage 1 and 2 

The Programmes of study for music are set out year by year for Key Stages 1 and 2 in the new National Curriculum (2014). The programmes of study are related to the topics being taught that term. The principal focus of music teaching in Key Stage 1 and 2 is to develop a wide variety of musical skills and an enjoyment of the subject.

Key Stage 1

Pupils should be taught to:

· use their voices expressively and creatively by singing songs and speaking chants and rhymes 

· play tuned and untuned instruments musically 

· listen with concentration and understanding to a range of high-quality live and recorded music 

· experiment with, create, select and combine sounds using the interrelated dimensions of music

Key Stage 2
Pupils should be taught to:

· play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and expression 

· improvise and compose music for a range of purposes using the interrelated dimensions of music 

· listen with attention to detail and recall sounds with increasing aural memory 

 use and understand staff and other musical notations 

· appreciate and understand a wide range of high-quality live and recorded music drawn from different traditions and from great composers and musicians

· develop an understanding of the history of music
Teaching strategies

A variety of strategies are used:

· High quality teaching which is oral, interactive and lively providing a two way process in which pupils are expected to play an active part by answering questions, contributing points to discussions and explaining and demonstrating their methods to the class.

· Directing: sharing teaching objectives with the class.

· Instructing: giving information and structuring it well.

· Demonstrating: showing, describing and modelling using appropriate resources and visual displays.

· Explaining and illustrating giving accurate well-paced explanation, referring to previous work or methods.

· Resources to support visualisation e.g. instruments.
· Questioning and discussing questioning in ways, which match the direction and pace of the lesson, and ensuring that all pupils take part.

· Consolidating: maximising opportunities to reinforce and develop what has been taught, through a variety of activities in class and focused activities to do at home.

· Evaluating pupil’s responses: identifying mistakes and using responses as positive teaching points.

· Summarising: reviewing during and towards the end of a lesson the music that have been taught and what pupils have learned.

· Using ICT as a form of teaching and learning in music.

ICT 

With the introduction of the new curriculum, ICT will become an important and integrated part of the teaching of each of the subjects, including music. ICT is and will be used to support teaching and to motivate children’s learning. ICT includes the use of varied programmes and extends to the whole range of audio visual aids like smart boards. 

Homework
This will be given when relevant to the topic being taught.

Marking 
 Marking and feedback in music is in line with the School’s marking policy. Please see this document for more information.

Assessment and Record Keeping
Assessment at Mill Lane Community School has three connected levels: short term, medium term and long term. Assessments inform planning at each level in a continuous cycle of planning, teaching and assessment and all children’s progress is monitored termly.
Short Term Assessments

These are an informal part of every lesson, the purpose being to check that children have grasped the main teaching points of a particular lesson or unit of work, whether they have misunderstanding that needs to be corrected and whether they are ready to move on to the next activity. They provide information which allows adjustment of day to day lesson plans and targeted use of support.

Medium Term Assessments

These are to:

· review and record progress that children are making over time in relation to the key objectives and milestones.
· identify children’s progress against specific individual targets, including those in Pupil Profiles and Learning Journeys.
· provide information for end of year assessments.

All assessment provided is passed onto the next class teacher in the next year.
Long Term Assessments (see assessment policy for more guidance)
These assess and review pupil’s progress and attainment against school and national targets. Their purposes are to:

· Assess pupil’s work against the milestones for the year.
· At the end of a Key Stage assess pupil’s work against national standards as set out in the new National Curriculum.
· Give supplementary information about individual children’s attainment and progress to assist with reporting to parents and the child’s next teacher.
· Allow the Head teacher to brief the governing body, the staff and others on overall progress and attainment in the school as a whole.

Reporting to Parents

This is carried out through parent/teacher consultations three times a year and in an end of year report.
Resources

Resources which are not used or required regularly are stored centrally and accessed by the music teacher at the beginning of each lesson.

Monitoring and Evaluation 

The Curriculum leaders and music team are responsible for monitoring and evaluating curriculum progress. This is done through book scrutiny, planning scrutiny, lesson observations, pupil interviews, staff discussions and audit of resources. 

 Review 

The music policy will be reflected in our practice. The policy will be reviewed annually. 
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Mill Lane Community School
Together we can succeed
Physical Education Policy
INTRODUCTION
At Mill Lane Community School, we believe that Physical Education contributes to the overall education of every pupil. It is a practical subject, which introduces pupils to the pleasure of physical activity and gives all pupils opportunities for participation, enjoyment and success. It should provide opportunities for pupils to become physically confident in a way which supports their health and fitness. 

The school believes that physical education experienced in a safe and supportive environment is a vital and unique contributor to physical, personal, social and intellectual skills. It also encourages values such as co-operation, tolerance, fairness, respect and self-esteem. It promotes enjoyment in undertaking exercise that can be continued into secondary education and adulthood as part of a healthy lifestyle.
AIMS
The PE policy at Mill Lane Community School is designed to reflect the primary PE entitlement as defined in the National Curriculum 2014. P.E. lessons with class teachers and sessions with qualified sports coaches offer opportunities for children to achieve the following:

Physical development:

• To develop physical competence and confidence by acquiring and developing a range of fine and gross motor skills. 

• To be aware of the different shapes and movements that can be made with the body.

• To develop knowledge, skills and understanding, and the ability to remember, repeat and refine actions with increasing control and accuracy.

• To promote fitness and a healthy lifestyle by understanding the effects of exercise on the body and the importance of developing strength, endurance and flexibility

• To appreciate of the value of safe exercising.

Social and emotional development:

• To develop a love of physical exercise.

• To develop the ability to work independently and communicate with, and respond appropriately towards others using verbal and non-verbal communication.

• To develop confidence in their own skills and abilities.

• To promote an understanding of safe practice, and develop a sense of responsibility towards the safety of themselves and others.

• To realise that the right exercise for you can be fun and will give you energy for other things in life.

• To create and plan games and teach them to one another.

• To develop a sense of fair play.

Cognitive development:

• To develop decision making and problem solving skills.

• To develop reasoning skills and the ability to make judgements.

• To develop an increasing ability to select, link and apply skills, tactics and compositional ideas.

• To develop the ability to communicate non-verbally with the body

• To improve observational skills, the ability to describe and make simple judgements on their own and others’ work, and to use this knowledge and understanding to improve their own performance.

• To understand that using the correct technique will improve accuracy and individual performance.

Spiritual, moral and cultural development:

• To develop a positive attitude to themselves and others.

• To experience a range of differing activities and realise that physical activity doesn’t have to be about winning a competition - doing your best is as important.

• To be able to encourage others and give praise for their achievements so that when children perform they do not fear failure.

• To treat your team, the opposition and the referee with respect.

• To raise self esteem through opportunities to celebrate sporting success.

TEACHING AND LEARNING.
Our principal aim is to develop the children's knowledge, skills and understanding through a balance of individual and team, co-operative and competitive activities which aims to cater for all abilities and preferences. The programme is based on progressive learning objectives which, combined with flexible and varied teaching styles, endeavour to provide appropriate, stimulating, enjoyable and challenging learning situations for all pupils. 
In all classes there are children of differing physical ability. We recognise this by providing suitable learning opportunities for all children by matching the challenge of the task to the ability of the child. We achieve this through a range of strategies:
• Setting common tasks that are open-ended and can have a variety of results, e.g. timed events, such as an 80m sprint;
• Grouping children by ability and setting different tasks for each group, e.g. different games;
• Providing a range of challenge through the provision of different resources, e.g. different gymnastics equipment.
Teaching PE to children with special needs
We strive to give all pupils equality of opportunity in terms of curriculum balance, curriculum time, use of resources and use of facilities. We believe that children should be given the opportunity to experience success in P.E. and to achieve as high standard as possible. 

If a child has a particular need, it may be necessary to modify activities where necessary:

· By changing the rules/playing area/equipment to allow inclusion. 

· By providing parallel activities which enable all pupils to take part in the same activity but in different ways e.g. pupils in ability matched games

Assessment for learning 
We assess the children’s work in PE while observing them working during lessons. Assessment for learning is made through short term (daily/weekly) observations of children’s work, through discussion with the children and through their own self assessment, this helps them to appreciate how they can improve their performance, and what their targets should be for the future. 

National Curriculum
We aim to provide a well balanced curriculum which covers the statutory requirements for the Early Years Foundation Stage (EYFS) and the PE National Curriculum.

In the Reception Class (EYFS), opportunities are provided for children to be active and to develop their co-ordination, control and movement through moving and handling activities which involve the use of a range of equipment and involve different spatial experiences. Structured lessons and opportunities for outdoor physical activity amount to at least two hours each week.

Pupils in both KS1 and KS2 engage in two hours of high quality PE during the course of each week. In KS1 the curriculum focuses on fundamental movement skills to develop agility, balance and co-ordination. Curriculum content includes ball skills and team games, gymnastic and dance activities. At KS2 pupils continue to apply and develop a range of skills and units of work including a range of invasion, net / wall, and fielding and striking games, gymnastics, dance, athletics and swimming. We also enrich children’s experiences through opportunities for outdoor and adventurous activities. 

Swimming:

It is the Oxfordshire County Policy that all children should swim by the age of twelve. Therefore, swimming lessons are compulsory for all children. At Mill Lane Community School, children learn swimming in Years 3 and 4 with qualified swimming coaches.

Out of School Hours Learning (OSHL)
A range of Out of School Clubs are provided for pupils throughout the school, which enhance and enrich skills and strategies developed in P.E. lessons.
Adults Other Than Teachers (AOTT's)
All adults that wish to support the P.E. curriculum (including OSHL) will need to complete a Police Check form, and have the appropriate training and knowledge of the activity they wish to support or lead.
HEALTH AND SAFETY (if appropriate)
As with all physical activity, it is important that certain procedures are followed to minimise the risk of injury.

• Children should dress in shorts, tracksuit bottoms and t-shirts.

• Children will work in bare feet for all indoor and apparatus work.

• Plimsolls or trainers are worn for outdoor games, together with tracksuits if it is cold.

• Jewellery is not to be worn. Watches should be kept safely in the classroom.

• Long hair should be tied back and rigid headbands should be removed.
• Children will be trained to lift and carry any apparatus sensibly into position under adult supervision. The teacher will check it before use.

RESOURCES
The resources provided by our school are suitable to a range of abilities and ages. They cater for a wide variety of activities, and are updated when necessary to ensure all children are challenged. Staff are responsible for maintaining the condition and storage of the equipment.
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PSHE Policy
Together we can succeed

“PSHE education is a planned programme of learning through which children and young people acquire the knowledge, understanding and skills they need to manage their lives now and in the future. As part of a whole school approach, PSHE education develops the qualities and attributes pupils need to thrive as individuals, family members and members of society.”   (PSHE Association, 2014)
INTRODUCTION.
At Mill Lane Community School we believe that Personal, social, health and economic education promotes pupils’ health and well-being and is central to the life of the school and its relationships with the surrounding community. PSHE is concerned with the total well-being of the individual. It helps children understand the responsibilities of the individual towards' others in the community, and towards the environment. It also encourages them to make choices about a healthy lifestyle.

We acknowledge the responsibility that schools have to provide a broad and balanced curriculum which:

· Promotes the spiritual, moral, cultural, mental, emotional, social and physical development of pupils in school and society.

· Prepares pupils for the opportunities, responsibilities and experiences of adult life.
· Provides information about keeping healthy and safe, emotionally and physically
AIMS.

· To develop confidence and self-esteem.

· To develop social skills to enable successful relationships with all members of their community.

· To develop good relationships and respect the differences between people.

· To work in partnership with parents / carers, to prepare pupils for the opportunities, responsibilities and experiences of adult life

· Develop an awareness of social, economic, political and ecological issues
· Encourage the development of informed, responsible and positive healthy life choices.
· Make a positive contribution to the life of the school.
· Understand some basic principles of finances.
LINKS TO OTHER INITIATIVES & POLICIES.

PSHE and PSED are linked with a variety of initiatives in place at Mill Lane Community Primary School. We believe in giving our children the best information regarding healthy lifestyles, so they are able to make informed choices for themselves the school has a school council with elected and representative members from classes in KS1 and KS2.

The councils meet once a week to discuss the views of pupils, to make decisions and draw up and actions plans which contribute to school improvement.

All children need to feel valued and should be given the opportunities to succeed to the best of their abilities. Mill Lane school is dedicated to delivering teaching that is both stimulating and appropriate to every child’s needs, ensuring the inclusion of all pupils, for example pupils with Special Educational Needs and Gifted, Able and Talented pupils, as well as with regard to gender and equality issues. This is done through carefully planned lessons and, if necessary, the dedicated care of our Pastoral Team. 

SEAL (values Education) is embedded within the curriculum and each term a values theme is promoted throughout the school, for example class themes, assemblies and displays.

The PSHE Policy should be read in conjunction with Drug Education Policy, Sex and Relationships Policy.

Teaching and Learning
Activities will be planned according to the different levels of children’s skills and previous knowledge. A range of teaching strategies and styles will be used. These will include:

· Circle time and class discussion

· Imaginative writing reflection, sharing and showing

· Role-play and drama

· ICT

· Visits and visitors where appropriate

· Structured group work

· Play and games

· Assemblies

· Stories

· Art

The PSHE and Citizenship curriculum is organised on a basis whereby;

· A yearly programme of ‘overall topics’, including PSHE, SRE, SEAL and citizenship is followed throughout the school 

· PSHE, SRE, SEAL and Citizenship is studied each year

· PSHE and Citizenship are done discretely everyday within classroom routines, assemblies and issues that arise in classrooms and at playtimes

· SEAL is used in school, running alongside PSHE teaching. 

· Classes take part in regular Circle Time sessions as a tool for bringing the class together and resolving any issues. 

In the Early Years Foundation Stage, the learning experiences are planned from the Early Years Foundation Stage Curriculum (see appendix 1 for more detail).

In Key Stage 1 and 2 planning is based mainly on the SEAL program and Chris Quigley Essentials Curriculum (see appendix 2 for an overview of the SEAL objectives).

Children are given the opportunity to work in a variety of ways as and when appropriate, in small groups, or as a whole class. The grouping of the children will vary, for example ability, mixed ability and friendship.

Assessment

The assessment of PSHE will take place in all curriculum areas, as well as within this subject. Arrangements are a matter for the professional judgment of teachers with feedback from support assistants and involve the children where possible. Assessments inform planning at each level in a continuous cycle of planning, teaching and assessment and all children’s progress is monitored termly. In Key Stage 1 and 2, assessment is achieved through discussion with pupils, observation, practical activities and work samples. Progress is judged against the children’s ability to apply and understand the matters, skills and processes specified in the relevant theme. Children’s progress will be reported to parents via the child’s midyear and end of year report.

Equal Opportunities
We aim to develop a culture of inclusion and diversity in which all pupils are able to participate fully in school life and achieve their learning potential.  We will make reasonable adjustments to ensure that barriers to learning are removed and the school environment and the PSHE curriculum are as accessible as possible. 
Coordinator’s Responsibility
The role of the PSHE and Citizenship coordinator is to;

· Take the lead in policy development and the amendment of schemes of work designed to ensure progression and continuity in PSHE and Citizenship throughout the school

· Monitor progress in PSHE and Citizenship

· Take responsibility for the purchase and organisation of central resources for PSHE and Citizenship

· Keep up to date with developments PSHE and Citizenship education and disseminate information to colleagues as appropriate

Resources
· These can be found in the Red Kite room and an individual pack in teacher’s classrooms. 
This policy contains:
· Drug Education Policy
· Managing drug related incidents
· Sex Education Policy
· Citizenship Policy                                       
Appendix 1: Foundation Stage

Foundation Stage Areas of Development that support/link to the teaching of PSHCE. The learning experiences are planned from the Early years Foundation Stage Curriculum. The curriculum identifies Personal, Social and Emotional development as a prime area of learning along with aspects of Physical development (Health and self-care). Aspects of Understanding of the World are also explored.

	PSED
	Making relationships
	Self-confidence and self-awareness
	Managing feelings and behaviour

	30 – 50 months
	• Can play in a group, extending and elaborating play ideas, e.g. building up a role-play activity with other children.

• Initiates play, offering cues to peers to join them.

• Keeps play going by responding to what others are saying or doing.

• Demonstrates friendly behaviour, initiating conversations and forming good relationships with peers and familiar adults.
	• Can select and use activities and resources with help.

• Welcomes and values praise for what they have done.

• Enjoys responsibility of carrying out small tasks.

• Is more outgoing towards unfamiliar people and more confident in new social situations.

• Confident to talk to other children when playing, and will communicate freely about own home and community.

• Shows confidence in asking adults for help.
	• Aware of own feelings, and knows that some actions and words can hurt others’ feelings.

• Begins to accept the needs of others and can take turns and share resources, sometimes with support from others.

• Can usually tolerate delay when needs are not immediately met, and understands wishes may not always be met.

• Can usually adapt behaviour to different events, social situations and changes in routine.

	40 – 60+ months
	• Initiates conversations, attends to and takes account of what others say.

• Explains own knowledge and understanding, and asks appropriate questions of others.

• Takes steps to resolve conflicts with other children, e.g. finding a compromise.

Early Learning Goal

Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to organise their activity. They show sensitivity to others’ needs and feelings, and form positive relationships with adults and other children.


	• Confident to speak to others about own needs, wants, interests and opinions.

• Can describe self in positive terms and talk about abilities.

Early Learning Goal

Children are confident to try new activities, and say why they like some activities more than others. They are confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need for their chosen activities. They say when they do or don’t need help.


	• Understands that own actions affect other people, for example, becomes upset or tries to comfort another child when they realise they have upset them.

• Aware of the boundaries set, and of behavioural expectations in the setting.

• Beginning to be able to negotiate and solve problems without aggression, e.g. when someone has taken their toy.

Early Learning Goal

Children talk about how they and others show feelings, talk about their own and others’ behaviour, and its consequences, and know that some behaviour is unacceptable. They work as part of a group or class, and understand and follow the rules. They adjust their behaviour to different situations, and take changes of routine in their stride


	PD
	Health and Self Care

	30 – 50 months
	• Can tell adults when hungry or tired or when they want to rest or play.

• Observes the effects of activity on their bodies.

• Understands that equipment and tools have to be used safely.

• Gains more bowel and bladder control and can attend to toileting needs most of the time themselves.

• Can usually manage washing and drying hands.

• Dresses with help, e.g. puts arms into open-fronted coat or shirt when held up, pulls up own trousers, and pulls up zipper once it is fastened at the bottom

	40 – 60+ months
	 Eats a healthy range of foodstuffs and understands need for variety in food.

• Usually dry and clean during the day.

• Shows some understanding that good practices with regard to exercise, eating, sleeping and hygiene can contribute to good health.

• Shows understanding of the need for safety when tackling new challenges, and considers and manages some risks.

• Shows understanding of how to transport and store equipment safely.

• Practices some appropriate safety measures without direct supervision. 

Early Learning Goal

Children know the importance for good health of physical exercise, and a healthy diet, and talk about ways to keep healthy and safe. They manage 

their own basic hygiene and personal needs successfully, including dressing and going to the toilet independently.


	UW
	People and communities

	30 – 50 months
	• Shows interest in the lives of people who are familiar to them.

• Remembers and talks about significant events in their own experience.

• Recognises and describes special times or events for family or friends.

• Shows interest in different occupations and ways of life.

• Knows some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family.

	40 – 60+ months
	• Enjoys joining in with family customs and routines.

Early Learning Goal

Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions.


Appendix 2: SEAL KS1 & 2

Self-awareness . . . . .
Knowing myself
1….I know that I am a unique individual, and I can think about myself on many different levels (e.g. physical characteristics, personality, attainments, attitudes, values, etc.).
2….I can identify my strengths and feel positive about them.
3….I can identify my current limitations and try to overcome them.
4….I recognise when I should feel pleased with, and proud of, myself and am able to accept praise from others.
5….I can identify what is important for me and what I expect from myself, taking into account the beliefs and expectations that others (e.g. friends, family, school staff) have of me.
6….I can reflect on my actions and identify lessons to be learned from them.
7….I can make sense of what has happened to me in my life and understand that things that come from my own history can make me prone to being upset or angry for reasons that others may find difficult to understand.
Understanding my feelings
8….I know and accept what I am feeling, and can label my feelings.
9….I understand why feelings sometimes ‘take over’ or get out of control and know what makes me angry or upset.
10...I understand that the way I think affects the way I feel, and that the way I feel can affect the way I think, and know that my thoughts and feelings  influence my behaviour.
11...I can recognise conflicting emotions and manage them in ways that are appropriate.
12...I can use my knowledge and experience of how I think, feel, and respond to choose my own behaviour, plan my learning, and build positive relationships with others.
Managing my feelings . . . . .
Managing my expression of emotions
13...I can express my emotions clearly and openly to others and in ways appropriate to situations.
14...I understand that how I express my feelings can have a significant impact both on other people and on what happens to me.
15...I have a range of strategies for managing impulses and strong emotions so they do not lead me to behave in ways that would have negative consequences for me or for other people.
Changing uncomfortable feelings and increasing pleasant feelings
16...I know what makes me feel good and know how to help myself have a good time (e.g. to feel calm, elated, energised, focused, engaged, have fun, etc.) – in ways that are not damaging to myself and others.
17...I understand how health can be affected by emotions and know a range of ways to keep myself well and happy.
18...I have a range of strategies to reduce, manage or change strong and uncomfortable feelings such as anger, anxiety, stress and jealousy.
Motivation . . . . .
Working towards goals
19...I can set goals and challenges for myself, set criteria for success and celebrate when I achieve them.
20...I can break a long-term goal into small, achievable steps.
21...I can anticipate and plan to work around or overcome potential obstacles.
22...I can monitor and evaluate my own performance.
23...I can look to long-term not short-term benefits and can delay gratification (e.g. working hard for a test or examination now to get a good job or go into further/higher education later).
24...I know how to bring about change in myself and others.
Persistence, resilience and optimism
25...I can view errors as part of the normal learning process, and bounce back from disappointment or failure.
26...I can identify barriers to achieving a goal and identify how I am going to overcome them.
27...I can choose when and where to direct my attention, resisting distractions, and can concentrate for increasing periods of time.
Evaluation and review
28...I can use my experiences, including mistakes and setbacks, to make appropriate changes to my plans and behaviour.
29...I have a range of strategies for helping me to feel and remain optimistic, approaching new tasks in a positive frame of mind.
30...I can take responsibility for my life, believe that I can influence what happens to me and make wise choices.
Empathy . . . . .
Understanding the thoughts and feelings of others
31...I can work out how people are feeling through their words, body language, gestures and tone, and pay attention to them.
32...I understand that people can all feel the same range of emotions, but that people do not necessarily respond in the same way to similar situations, and that different people may express their feelings in many different ways.
33...I can see the world from other people’s points of view, can feel the same emotion as they are feeling and take account of their intentions, preferences and beliefs.
Valuing and supporting others
34...I can listen empathically to others, and have a range of strategies for responding effectively in ways that can help others feel better.
35...I can show respect for people from diverse cultures and backgrounds, and for people with diverse interests, attainments, attitudes and values, and I am interested in, enjoy and celebrate differences.
36...I understand the impact of bullying, prejudice and discrimination on all those involved, am moved to want to make things better for them and can use appropriate strategies to do so.
37...I can support others who are experiencing personal problems.
38...I recognise and take account of my feelings of empathy and act on them by considering the needs and feelings of others.
Social skills . . . . .
Building and maintaining relationships
39...I can communicate effectively with others, listening to what others say as well as expressing my own thoughts and feelings.
40...I can take others’ thoughts and feelings into account in how I manage my relationships.
41...I can assess risks and consider the issues involved before making decisions about my personal relationships.
42...I can make, sustain and break friendships without hurting others.
Belonging to groups
43...I can work and learn well in groups, taking on different roles, co-operating with others to achieve a joint outcome.
44...I understand my rights and responsibilities as an individual who belongs to many different social groups, such as my friendship group, school class, school, family and community.
45...I can achieve an appropriate level of independence from others, charting and following my own course while maintaining positive relationships with others.
46...I can give and receive feedback and use it to improve mine and other people’s achievements.
Solving problems, including interpersonal ones
47...I can use a range of strategies to solve problems and know how to resolve conflicts with other people, such as mediation and conflict resolution.
48...I can monitor the effectiveness of different problem-solving strategies and use my experiences to help me choose my behaviour and make decisions.
49...I have strategies for repairing damaged relationships.
50...I can be assertive when appropriate.
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Citizenship Policy

INTRODUCTION

At Mill Lane Community School we believe that citizenship gives pupils the knowledge, skills and understanding to play an effective role in society at local, national and international levels.

AIMS.
At Mill Lane School, we aim to:
•    Help pupils become informed, thoughtful citizens, who are aware of their rights and duties
•   Promote spiritual, cultural and moral development making them more self-confident and responsible both in and out of the classroom
•   Encourage pupils to play a helpful part in the life of the school, local community and the wider world
•    Teach pupils about economy and democratic institutions
•   Encourage respect for different national, religious and ethnic identities
•   Develop pupils' ability to reflect on issues and take part in discussions
To achieve these aims, teachers will use a range of strategies that are implicit and explicit. We have a school council which acts as the pupils' voice in discussions about school developments and issues that arise. Each year the school has a chosen charity that it supports through fund raising.                    
Mill Lane Community School 

       Together we can succeed

Drugs Education Policy
Introduction

At Mill Lane School we aim to equip our children with the knowledge, understanding and skills that enable them to make the sort of choices that lead to a healthy lifestyle. Drug Education involves educating the children in the safe handling of medicinal drugs as well as the consequences of misusing substances such as alcohol, tobacco and non-prescribed drugs.

At Mill Lane School, we acknowledge that drugs affect all communities in modern society. We have a moral and legal obligation to the children in our care to address this issue and ensure that we do all that we can do to inform pupils, parents / carers and staff about the risks and consequences of drug and substance misuse.

Aims

· Enable young people to make healthy, informed choices through helping them to increase their knowledge, challenging and exploring attitudes and developing and practising skills

· To help young people to develop further a sense of self-worth and self-esteem.

· To increase understanding about the implications and possible consequences of drug use and misuse.

· To help young people to distinguish between different substances, consider their use, misuse, benefit and harm.

· To listen to young people’s thoughts, feelings and concerns and to ensure that drug education responds to their needs

· To counter any inaccurate messages and myths which young people may receive about drugs with accurate information

We intend to achieve our aims through:

· A coordinated, integrated and consistent approach to the curriculum and to possible drug related incidents
· An appropriate teaching programme which responds to pupils’ needs

· Clearly defined learning outcomes for lessons

· Reinforcement of key messages at different ages and stages in different situations

· Content and teaching approaches, which match the needs and maturities of all pupils
Teaching and Learning

Effective teaching of drugs education will increase pupils’ knowledge of alcohol, tobacco and other drugs, but also enable pupils to:

· Improve their self-esteem

· Make informed choices and decisions

· Develop personal skills and qualities in themselves and others

· Maintain and develop relationships

· Develop self-confidence

· Develop assertiveness in appropriate situations

· Develop the motivation to succeed

A wide range of teaching approaches is used. Ground rules will be negotiated when appropriate and the sensitivity of the work will be recognised, safeguarding the interests of the pupil and everyone. Children will learn through the following teaching strategies:

· Circle time and class discussion

· Imaginative writing

· Reflection, sharing and showing

· Role-play and drama

· ICT

· Visits and visitors, where appropriate

· Structured group work

· Play and games

· Assemblies

· Stories

 At KS1 pupils are taught:

· Pupils are taught about seeing the doctor, visiting the chemist and the importance of medicines and their safe handling

· That all household products, including medicines, can be harmful if misused.

At KS2 pupils are taught:

· Which commonly available substances and drugs are legal and illegal (their effects and risks)

· The pressure to behave in an unacceptable way can come from a variety of sources

· How to ask for help

· The basic techniques for resisting pressure to make the wrong choices

The role of parents and carers

We wish to build a positive and supporting relationship with the parents / carers of our pupils, through mutual understanding, trust and cooperation.  To promote this objective, we will:

· To inform parents or carers about the drugs policy

· Answer questions that parents and carers may have about the drugs education that their child receives in school

· Take seriously any issue which parents and carers raise with teachers or governors about this policy, or about arrangements for drugs education in the school

 Health and Safety

All illegal substances are forbidden on the school premises. The school has a no smoking policy.
MEDICINES.
An up-to-date list of children taking prescribed drugs - i.e. for asthma or diabetes - is kept in the school office, and a second list will be kept in the class registers. Parents must notify the class teacher in writing if any medicine needs to be taken in school hours. It is the responsibility of the parents to ensure the safe administration of medicines during school hours. Members of staff do not administer any medicines unless there are exceptional circumstances (see administration of medicines policy). Medicines (including any form of cold remedy) should not be kept in school, except for asthma inhalers which will be kept by the child concerned, or in the case of pupils in Foundation Stage and Key Stage 1, the class teacher will store it at their discretion. There is one exception to the above, pupils who need medication for severe allergies (Epipens) will have their details put on an emergency notice board in each class, and their medication will be kept in school. In the case of an emergency, staff that have been trained and signed an agreement for administration will do so.
RESOURCES
· Drugs Guidance for Schools (DfES) 

· The Right Responses (SCODA) 
· -  the right choice, Guidance on selecting drug education materials for schools
· -  the right approach, Quality standards in drug education

· - the right responses, Managing and making policy for drug related incidents in school    
 Managing Drug Related Incidents
Introduction

The staff of Mill Lane School are committed to the health and safety of everyone here and we will work together with parents and the local community to enable pupils to make healthy, informed choices and to discourage the misuse of drugs.

The misuse of any drug is regarded as a drug related incident. Children, parents or staff should inform the Headteacher if:
· Any evidence of drug / substance misuse is found on school property
· A child is thought to possess such evidence
· They hear reports of a child being offered such evidence
· A child's behaviour / personality changes as a result of possible drug digestion
We believe that the misuse of any drugs by members of the school community  cannot be condoned and will be dealt with fairly, consistently and clearly with regard to the needs of the school and the individuals concerned.

Aims of this policy:
· To clarify appropriate procedures in the management of drug-related incidents

· To develop a whole school approach to drug education in the context of the science curriculum and the PSHE outcomes in which children will explore attitudes and develop skills in making decisions about drugs

· To have a clear and agreed understanding throughout the school community about the implications and possible consequences of drug misuse

· To contribute towards establishing a school environment free from the misuse of any drugs

Definition – What is a drug?

A drug is a substance which, when taken into the body, changes the way we feel, the way we see things and the way our body works.

This policy covers a range of drugs including medicines, tobacco, alcohol, solvents and illegal drugs. It covers drugs misuse by pupils and adults.

Management of drug related incidents:

The headteacher is responsible for coordinating the management of drug related incidents, offering sources of support and liaising with outside agencies.

Within PSHE, the role of pupils in supporting each other and responding safely and effectively to emergencies including drug related incidents is made clear in a manner appropriate to the age and stage of development of each child.

Procedures:

· The whole school and grounds are designated No-Smoking areas.

· No alcohol will be consumed during the normal course of a school day.

· The school will ensure that potentially harmful substances are stored safely, and pupils are supervised carefully in the event of them having to be used in the course of their work. 

· Illegal drugs or related equipment must never be brought to school or used on school premises. Medical needs,

· Where children have medical needs, parents and carers must give details of the childs condition and medication. Parents will bring the medication to school in a secure, labelled container. Records will be kept of all medication received and given. Medication will be stored securely in the Bursar’s office.

Responses to specific incidents:

Any member of staff who discovers or suspects that a pupil or adult in school is in possession of drugs on school premises should immediately inform the Deputy Head or Headteacher. 

If a pupil is found to be in possession of drugs or drug-related equipment on school premises, the parents/carers will be informed immediately and will be asked to attend the school as a matter of urgency. The school will also involve the police.

If an incident occurs the member of staff involved should:

· Make the situation safe

· Send for support

· Administer first aid if necessary

· If an illegal drug is found it should be secured in a safe place until dealt with by the police

· Report the incident

The Premises Manager will ensure that the grounds are kept clear of any dangerous substances / objects. The grounds will be checked regularly. All staff however are encouraged to be vigilant around the school grounds.

Staff will be cautious about discharging a pupil to the care of a parent / carer who appears to be under the influence of drugs / alcohol, particularly when they intend to drive the pupil home. Staff will suggest an alternative arrangement, as the focus will be the pupils welfare and safety.

Where such behaviour repeatedly places a child at risk, or the  parent / carer becomes abusive or violent, staff will report the matter to the Headteacher or Deputy Head, who will consider whether the circumstances of the case are serious enough to invoke child protection procedures, and the involvement of social services or the police.
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Sex and Relationship Education Policy
Sex and relationship education is lifelong learning about physical, moral and emotional development.  It is about the understanding of the importance of loving and caring relationships.  It is about the teaching of sex, sexuality and sexual health. Research demonstrates that good, comprehensive sex and relationship education does not make young people more likely to become sexually active at a younger age.
Sex and relationship education will reflect the values of the PSHE and Citizenship programme.  SRE will be taught in the context of relationships. In addition SRE will promote self-esteem and emotional health and wellbeing and help them form and maintain worthwhile and satisfying relationships, based on respect for themselves and for others, at home, school, work and in the community.

Aims and Objectives for Sex and Relationship Education 

The aim of SRE is to provide children with age appropriate information, explore attitudes and values and develop skills in order to empower them to make positive decisions about their health related behaviour.

This takes place with consideration of the qualities of relationships within families.

The objectives of Sex and Relationship Education are;

· To provide the knowledge and information to which all pupils are entitled

· To clarify/reinforce existing knowledge

· To raise pupils’ self-esteem and confidence, especially in their relationships with others;

· To help pupils understand their sexual feelings and behaviour, so they can lead fulfilling and enjoyable lives;

· To help pupils’ develop skills (language, decision making, choice, assertiveness) and make the most of their abilities.

· To provide the confidence to be participating members of society and to value themselves and others;

· To help gain access to information and support 

· To develop skills for a healthier safer lifestyle

· To develop and use communication skills and assertiveness skills to cope with the influences of their peers and the media

· To respect and care for their bodies

· To be prepared for puberty and adulthood

The teaching programme for Sex and Relationship Education Legal requirements 

1. National Curriculum Science 

All schools must teach the following as part of the National Curriculum Science Orders. Parents do not have the right to withdraw their child/children from this part of the SRE programme.

Key Stage 1 

· that animals including humans, move, feed, grow, and use their senses and reproduce.

· to recognise and compare the main external parts of the bodies of humans.

· that humans and animals can reproduce offspring and these grow into adults.

· to recognise similarities and differences between themselves and others and    

· treat others with sensitivity.

Key Stage 2 

· that the life processes common to humans and other animals include nutrition, growth and reproduction.

· about the main stages of the human life cycle.

2. Every child is entitled to receive SRE regardless of ethnicity, gender, religion, age, culture, disability, sexuality, language specials needs, disadvantaged and looked after children.

3. It is our intention all children have the opportunity to experience a programme of SRE at a level which is appropriate for their age and physical development with differentiated provision if required.

Foundation 

Children learn about the concept of male and female and about young animals.  In ongoing PSHE work, they develop skills to form friendships and think about relationships with others.

Key Stage 1
Through work in science children learn about life cycles of some animals, understand the idea of growing from young to old and learn that all living things reproduce.  They learn about the importance of personal hygiene to maintain good health.  In RE and PSHCE children reflect on family relationships, different family groups and friendship.  They learn about rituals and traditions associated with birth, marriage and death and talk about the emotions involved.

They begin to co-operate with others in work and play and begin to recognise the range of human emotions and ways to deal with them.

They also learn about personal safety.

Key Stage 2 
In science children build on their knowledge of life cycles and learn about the basic biology of human reproduction including the birth of a baby in years 5 & 6.

Children are taught about the physical, emotional and social changes at puberty, which include personal hygiene.  In RE and Citizenship, they continue to develop an understanding of relationships within a family, between friends and the community and that there are different patterns of friendship.  They will develop skills needed to form relationships and to respect other people’s emotions and feelings.  They will consider how to make simple choices and exercise some basic techniques for resisting pressures.

Sex and relationship education should focus on the development of skills and attitudes not just the acquisition of knowledge.

The organisation of Sex and Relationship Education 

Sex and relationship education is delivered through science, RE, PSHCE, literacy activities and circle time.  Sex and relationship education is taught by classroom teachers, teaching assistants and if appropriate, outside visitors such as the school nurse.

A range of teaching methods which involve children’s full participation are used to teach sex and relationship education.  These include use of video, discussion, looking at case studies, drama and role-play.

Sex and relationship education is usually delivered in mixed gender groups; however, there may be occasions where single gender groups are more appropriate and relevant.

Parental consultation 

The school informs parents when aspects of the sex and relationship programme are taught and provides opportunities for parents to view the videos and resources being used.

Parents have the right to withdraw their children from those aspects of sex and relationship education, not included in the National Curriculum Science Orders, alternative work would be set.

However this rarely happens, by working in partnership with parents they recognise the importance of this aspect of their child’s education.

Child Protection / Confidentiality 

Teachers need to be aware that effective sex and relationship education, which brings an understanding of what is and is not acceptable in a relationship, may lead to disclosure of a child protection issue.

The staff member will inform the Head Teacher /Designated Child Protection person in line with the LEA procedures for child protection.

A member of staff cannot promise confidentiality if concerns exist.

Links with other policies 

This policy is linked with the following policies:

PSHE & Citizenship 

Equal Opportunities

Child Protection 

Confidentiality 

Behaviour 

Anti-Bullying 

Dealing with difficult questions 

Ground rules are essential to provide an agreed structure to answering sensitive or difficult questions.  This framework facilitates the use of an anonymous question box as a distancing technique.

Teachers will endeavour to answer questions as honestly as possible but if faced with a question they do not feel comfortable answering within the classroom, additional provision would be made to meet the individual child’s needs.

Children with special needs and disability 

Teaching and resources will be differentiated as appropriate to address the needs of these children in order for them to have full access to the content of sex and relationship education.

Equal Opportunities
We are committed to ensuring equality of education and opportunity for all children. We follow the necessary regulations to ensure that we take the experiences and needs of all children into account when planning for teaching, learning and pastoral support.  We do not take educational inclusion and equality for granted. We constantly identify those children who may be missing out, difficult to engage, or feeling in some way to be apart from what we seek to provide.  

Monitoring and Evaluation 
Monitoring is the responsibility of the head teacher, governor Curriculum Committee and teacher with responsibility for sex and relationship education.

The school will assess the effectiveness of the aims, content and methods in promoting students’ learning through team teaching, sampling teachers planning, questionnaires to teachers and children and feedback from parents.

The effectiveness of the SRE programme will be evaluated by assessing children’s learning and implementing change if required.

Any change will be reflected in the school prospectus.

SRE issues will be included in the induction programme for all new members of staff.
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Science Policy
INTRODUCTION

At Mill Lane Community School we believe that science should create a sense of excitement and curiosity about the world. Through practical first-hand experiences and a variety of secondary sources, children can develop and extend their knowledge and understanding of the world in which they live. These experiences should allow them to observe, investigate, make sense of and communicate their findings through a variety of methods. 

AIMS

Our Science Policy follows the National Curriculum 2014 for Science Guidelines and aims to ensure pupils:

· Develop a questioning and enquiring mind through a range of interesting and enjoyable experiences
· Develop an understanding of the nature, processes and methods of science through 

different types of science enquiries that help them to answer scientific questions about 

the world around them

· Develop a systematic, logical and accurate way of working

· Develop a scientific language

· Apply skills and knowledge to investigations

· Use and apply science across the curriculum and real life

· Work safely, co-operatively and carefully
· Respect and appreciation for the environment and living things
TEACHING AND LEARNING
Planning

Our curriculum planning allows children to gain a progressively deeper understanding and competency as they move through the school. This is achieved by following the programmes of study for science which are set out year-by-year for key stages 1 and 2. Within each key stage, schools therefore have the flexibility to introduce content earlier or later than set out in the programme of study. Planning is based upon the new National Curriculum (2014) using Chris Quigley’s Essentials Curriculum as guidance. Programmes of Study should inform medium term plans and subsequently weekly planning. Class teachers are responsible for the relevant provision of their own classes and individually develop weekly plans which give details of learning objectives, linked to the key milestones, and appropriate differentiated activities. In the in the Early Years Foundation Stage Profile for 3 – 5 year olds, science is covered in ‘Understanding of the World’ and ‘Physical Development’ and this ensures continuity and progression throughout the school.
Organisation and Learning
Children are given the opportunity to work in a variety of ways as and when appropriate, i.e. as individuals, in groups, or as a whole class. The grouping of the children will vary, i.e. ability, mixed ability, friendship. There will be opportunities to participate in whole class teacher led investigations, as well as individual pupil driven investigations. Where possible teachers will take the opportunity to incorporate outdoor learning when relevant.

Teaching Strategies

A range of strategies will be used to deliver science in an appropriate and stimulating way. Strategies may take the form of whole class or individual research, teacher led or child led investigations, whole class or group work, discussion, questioning and enquiry-based research activities. Strategies used will depend on the skills and knowledge being taught. Children are encouraged to ask as well as answer scientific questions and use ICT to enhance their learning. Children are encouraged to use the grounds of the school to study the environment and the animals living within it. 

Assessment
Assessments inform planning at each level in a continuous cycle of planning, teaching and assessment and all children’s progress is monitored termly. In Key Stage 1 and 2, assessment is achieved through discussion with pupils, observation, marking and end of unit tests or practical activities. Progress is judged against the children’s ability to apply and understand the matters, skills and processes specified in the relevant programme of study. Parents are given teacher assessments at the end of the year and are able to review progress made using the learning journey.

Health and Safety (if appropriate)

Children are taught the rules of safety when carrying out investigations. Materials and equipment need to be handled sensibly and we try to ensure that children do this. Mill Lane follows guidance from the county who has adopted the Science Safety Policy. The Document published by the Association for Science Education “Be Safe” can be found in the Staff Room and the co-ordinator’s file.
RESOURCES

Each class has a small stock of basic science equipment and the remainder of the science resources is kept in a central resource area. Resources are audited each year to ensure that all teachers have the right equipment to deliver their lessons
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